Creating 21st Century Classrooms: 

Connecting the Dots IV
Unit Title: How Are People and Places Changed Through Conflict?


Creator: Amy Heinz and Erin Mallory
Topic:  Conflict Results in Change
Grade level(s): 3-5



Content Areas: Social Studies: Civil War and Native American Conflict
Approximate Duration:  8 weeks


Enduring Understanding: 
Conflict happens from different beliefs clashing and results in change.
Essential Questions:  
What is conflict?
Is conflict always a bad thing?
How are people and places changed through conflict?

Unit Overview:  

Using historic examples from the Native American and Civil War conflicts, students will identify how differing beliefs have led to conflicts.  They will examine what changes occurred due to these conflicts and what the results were.   Students will then look at conflicts in their own community to identify what beliefs led to that conflict, what changes have occurred and any possible solutions. 
Learning Goals:
Vermont GE’s 
	Standard
	

	H&SS3-4:1


	Students initiate an inquiry by…
· Asking relevant and focusing questions based on what they have seen, what they have read, what they have listened to, and/or what they have researched 

	H&SS5-6:1

	Students initiate an inquiry by…
· Asking relevant and focusing questions that will lead to independent research based on what they have seen, what they have read, what they have listened to, and/or what they have researched (e.g., How will global warming affect me and my community? Does intolerance exist in my school or community?).

	H&SS3-4:3

	Students design research by…

· Identifying resources for finding answers to their questions (e.g., books, videos, people, and the Internet).

· Identifying tasks and how they will be completed, including a plan for citing sources (e.g., I will interview the principal about why the soda machine was taken out of he school).
· Planning how to organize information so it can be shared.

	H&SS5-6:3

	Students design research by…

· Identifying the quality and quantity of information needed including primary and secondary sources.
· Identifying tools, tasks, and procedures needed for conducting an inquiry, including a plan for citing sources.

· Determining possible ways to present data (e.g., Power-Point, hypercard, report, graph, etc.).


	H&SS3-4:7

	Students communicate their findings by…

· Giving an oral, written, or visual presentation that summarizes their findings.


	H&SS5-6:7

	Students communicate their findings by…

· Developing and giving oral, written, or visual presentations for various audiences.

· Soliciting and responding to feedback.

· Pointing out possibilities for continued or further research.

	H&SS3-4:9

	Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries, maps, textbooks, photos, and others. i 
· Differentiating among fact, opinion, and interpretation in various events. i


	H&SS5-6:9

	Students show understanding of how humans interpret history by…

· Identifying different types of primary and secondary sources and understanding the benefits and limitations both bring to the study of history (e.g., interviews, biographies, magazine articles, and eyewitness accounts). i
· Identifying multiple perspectives in historic and current events (e.g., How might one of Santa Anna’s soldiers describe the events at the Alamo? How might an American soldier describe the same events?). i
· Identifying attitudes, values, and behaviors of people in different historical contexts (e.g., What values justified denying women the vote?). i

	H&SS3-4:4
	Students conduct research by…

· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.
· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases (e.g., taking notes while interviewing the principal).
· Citing sources.

	H&SS5-6:4

	Students conduct research by…

· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.

· Applying criteria from the research plan to analyze the quality (e.g., credibility of a web site) and quantity (e.g., minimum number of sources) of information gathered.

· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases. (e.g., recording relevant details of a historical or geographical landmark).

· Citing sources.

	H&SS3-4:10

	Students show understanding of past, present, and future time by…

· Identifying an important event in their communities and/or Vermont, and describing a cause and an effect of that event (e.g., Excessive rain caused the flood of 1927, and as a result communication systems have changed to warn people.).


	H&SS5-6:10

	Students show understanding of past, present, and future time by…

· Identifying an important event in the United States and/or world, and describing multiple causes and effects of that event.

	H&SS3-4:14


	Students act as citizens by…

· Identifying the rights and responsibilities of citizenship in a school and local community (e.g., the right to use town roads and speak one’s mind at town meeting, the responsibility to pay town taxes).

· Demonstrating positive interaction with group members (e.g., working with a group of people to complete a task).

· Identifying problems, planning and implementing solutions in the classroom, school or community. 
· Explaining their own point of view on issues that affect themselves and society (e.g., forming an opinion about a social or environmental issue in Vermont, then writing a letter to a legislator to try to influence change).



	H&SS5-6:14


	Students act as citizens by…

· Describing and defining the rights, principles, and responsibilities of citizenship in the U.S. (e.g., the right to vote and the responsibility to obey the law).

· Demonstrating positive interaction with group members (e.g., participating in a service project).

· Identifying problems and proposing solutions in the local community, state, nation, or world. i

· Explaining their own point of view on issues that affect themselves and society; being able to explain an opposing point of view (e.g. bullies, victims, witnesses; voting age; smoking; violence on TV). i

· Illustrating how individuals and groups have brought about change locally, nationally, or internationally (e.g., interview members of an advocacy group). i




KUDs:  
	What students should know 
	What students should understand 
	What students should be able to do…

	The Civil War was a significant conflict that took place between the northern and southern states during the timeframe of 1861-1865.

The Native American conflicts took place between the 17th and 18th century. 
	Conflicts have happened throughout time.
	Analyzes historical conflicts



	CW:

Conflicting beliefs:

South: Blacks were property, they were a resource to plantations (like a tractor), South’s wealth came from plantations/agriculture.

North: Blacks were humans and not property, northern wealth came from manufacturing.
NA: 

Believed that no one could own the land, water, air.  

They believed in raising their children by praising them not punishing them.  

Europeans believed they owned the land not the Native Americans.  They believed the Native Americans were savages

The two major causes of conflict between the Native Americans and the Europeans were land use and differing cultural values.

	Beliefs center on thinking about 
        a) resources
          b) roles within society

          c) values about what is      important.
	Analyze the beliefs of the north vs. south or Native Americans and the Europeans through reading/looking at illustrations/ primary sources, and highlighting evidence that shows the beliefs around resources, roles, and values of the culture


	CW:

A war that lasted from 1861 to 1865 and killed over 600,000 men.

Slavery was abolished by the 13th amendment on Jan. 31, 1865.

The South went into a depression. 

However segregation lasted from 1896 until 1954.

NA:
 During the 17th and 18th century Native Americans tribes were forced to move to reservations and their rights to practice their religion beliefs were limited.  Children were forced to attend American schools.  
	Conflict results in change.
	Research and identify the effects of each of these conflicts and analyze the lasting effects in the present

	The four different types of conflict: 

People vs. People

People vs. Society

People vs. Self

People vs. Nature
	There are different types of conflict.
	Indentify people vs. people conflicts within the Civil War and Native American/Europeans

	The strategies to resolve conflicts are….

-Talk it out together /Listen to the other side and ask questions

-Compromise 

-Get a mediator

-Agree to the best way to resolve the conflict and to a timetable for implementing it.
	There are multiple strategies to resolve conflicts.
	Identify a strategy to solve a current conflict in community

	There are conflicts in our daily lives and community. 
	Conflict occurs with opposing beliefs.
	Identifies an important event in their communities and/or Vermont, and describes a cause and an effect of that event (conflict)

	There are two or more sides to a conflict and can state the beliefs that led to the conflict.
	Conflict occurs with opposing beliefs.
	Asks relevant and focusing questions of both sides based on what they have seen, what they have read, what they have listened to, and/or what they have researched

	Primary sources are a first person account or opinion of an event or topic. Often includes pictures, letters, diaries, etc. 
	A person’s experience affects their view of a conflict.
	Identify and use primary sources in their research and presentation

	How to pose effective interview questions to better understand a person’s perspectives and beliefs. 
	Interviewing is an effective way to research and learn about people’s beliefs and values.
	Creates and conducts an effective interview


Pre-requisite Considerations

Students understand vocabulary terms: depression, segregation, slavery, confederacy, union, plantation, secede, Emancipation Proclamation, and Thirteenth Amendment.   
Native American: nations, tribes, reservations, Explorers, Pilgrims, and resettlement. 

Students will have background knowledge of Native American and Civil War history. 

Students will also have background knowledge in researching information from texts and media sources.  

Culminating Summative Performance Task:
Your task is to identify a conflict in the community (classroom, school, city, Vermont, or United States). 

You will work in a group of 2-3 based on a common conflict you have identified.   

You will present your conflict and potential solutions to an authentic audience using a presentation method of your choice.  


Before presenting you will need to:

· Research the two beliefs that led to that conflict

· Create questions and interview people in the community (class, school, city, VT, U.S.) on their opinions or views of the conflict 

· Identify changes that have occurred due to the conflict
· Identify a solution/s possibly resolving the conflict

Examples of authentic audiences may include: a partner classroom, Young Writers Project, Burlington Free Press, School Board, The Other Paper, city council, State of VT, organization, local news channel, etc. 

You will be assessed individually based on the attached presentation rubric. 
Scoring Rubric or Assessment Guide –


See attached Summative Assessment Rubric 
Creating 21st Century Classrooms:

Connecting the Dots IV
Scenario 1
Lesson Title: What is Conflict?

Name of Corresponding Unit: People, Places and Change through Conflict
Creator: Amy Heinz, Erin Mallory

Grade level(s): 3-5th grade
Recommended Duration: One hour lesson
Essential Question:  
What is conflict?

Is conflict always a bad thing?

How are people and places changed through conflict?

Specific Learning Goals for this lesson:
· Students will know:
· There are two or more sides to a conflict and can state the beliefs that led to the conflict
· Students will understand:
· Conflict occurs with opposing beliefs
· Students will be able to:
· Ask relevant and focused questions of both sides based on what they have seen, what they have read, what they have listened to, and/or what they have researched
Lesson Overview: 

At the beginning of this lesson one to two community members/older students will present their conflict to the class.  (Teacher has organized this ahead of time, but students are not aware that it has been staged.)  After the community members/students have presented their conflict, they will ask the students to help them solve their conflict. After being presented with this situation, students will work in small groups to create a common definition of conflict, later sharing their definitions with the whole group.  Teacher and students will brainstorm examples of conflicts in their lives and/or history.  They compare their group definitions to examples of conflict and develop a class definition of conflict.  
Description & Sequence:
1. Community members present the class with a conflict.  They ask for help in solving their problem. 

2. Teacher asks the students, “What is conflict?” Each student is then given time to write their own definition of conflict on an index card. 

3. Students then meet in small groups to share their definitions and create one common definition.  

4. Whole class comes back together to share their group definitions and brainstorms a list of examples of conflicts either in history or in their present lives. 

5. Using the list of examples of conflict and group definitions, students compare their definitions to examples of conflict in order to better understand conflict.  Teacher records common language on a bubbl.us (www.bubble.us ) graphic organizer.

6.  The whole class decides on one class definition of conflict.  They can revise a group’s definition of conflict or write a new definition as a class.  This definition of conflict will be posted in the classroom and used throughout the unit. 

7. Each student completes an exit ticket answering the question and statement: What is conflict? Please give one new example. 
Pre-Assessment:


Students fill out an entrance card ticket (index card) answering the question: What is conflict? 

Differentiation for students: Students act as teachers in small groups explaining their definition of conflict.

Formative Assessment(s): 


Entrance ticket and exit tickets 


Teacher observation of whole and small group discussions 
Students who need additional support defining conflict will work with the teacher. The teacher will provide them with classroom scenarios that have two clear opposing beliefs in order to develop a clear definition of conflict.  

How will you Differentiate Instruction for various learners?

Create groups based on mixed ability and level of understanding
Provide students with example conflict and non-conflict scenarios to group and sort

Provide students with sentences starters or fill in the blank exit card tickets

Student-centered learning: 

Shared Responsibility- Students work in small groups and as a whole class to define conflict 


Collaboration- Students collaborate throughout the lesson to define conflict and give examples of conflict


Relevant- Students brainstorm examples of conflicts in history as well as in their present lives to build an awareness of conflicts
Inquiry-based learning: 

Students take part in structured inquiry around the teacher posed question: What is conflict? 

Materials:


Index cards


www.bubbl.us 
Resources:

Our definition: Conflict occurs when two or more beliefs clash.

Document camera and projector to share bubbl.us website and group definition

Vermont Standards & Grade Expectations Addressed:

H &SS 3-4:7
Students communicate their findings by…

· Giving an oral, written, or visual presentation that summarizes their findings.
H&SS 5-6:7 Students communicate their findings by…

· Developing and giving oral, written, or visual presentations for various audiences.

· Soliciting and responding to feedback.

Pointing out possibilities for continued or further research.
21st Century Skills including Technology:

· Collaboration

· Shared Responsibility 

· Using graphic organizers to share information and create visual representations of student understandings  

Creating 21st Century Classrooms:

Connecting the Dots IV

Scenario 2
Lesson Title:  Where do you see conflict in the community?- Part One
Name of Corresponding Unit: People, Places and Change through Conflict
Creator: Amy Heinz, Erin Mallory

Grade level(s): 3-5th grade
Recommended Duration: 2 one hour sessions (This concept will be revisited in Scenario 5)
Essential Question:  
What is conflict? 

Is conflict always a bad thing?

How are people and places changed through conflict?

Specific Learning Goals for this lesson:

· Students will know:
· There are conflicts in our daily lives and community
· There are two or more sides to a conflict and can state the beliefs that led to the conflict
· Students will understand:
· Conflict occurs with opposing beliefs
· Students will be able to:
· Identify an important event in their community and/or Vermont, and describe a cause and an effect of that event (conflict)
· Ask relevant and focused questions of both sides based on what they have seen, what they have read, what they have listened to, and/or what they have researched
Lesson Overview: 


As a whole group the teacher poses the question, “Where do we see conflicts in our community and what is our role as citizens?”  In small groups, students will identify a conflict within the classroom, school, city, state or U.S. Each group will rotate through the five charts posted in the room adding a conflict for that level of community.  Once students have made it through all the charts, they will go back through and read the completed charts. At the end of the lesson, the whole class will come together to review one conflict from each level of community and to discuss the roles of citizens in those conflicts. 
Description & Sequence: 
Teacher poses the question, “Where do we see conflicts in our community and what is our role as citizens?” Students respond to the question on an index card and hand it in to the teacher.  The teacher places the students in small groups based on their responses. 

1. Students identify that there are conflicts in their classroom, school, community, state, and U.S. 

2. In small groups the students will rotate through the charts adding their observations of what types of conflict occur in that community. 

3. After they have completed the rotation they go around one more time spending just a few minutes at each chart viewing all responses. 

4. The whole class will come together to review one conflict from each level of community and to discuss the roles of citizens in those conflicts. The group will review examples of both resolved and unresolved conflicts. 

5. At the end of the lesson the students will go back to their index card and again answer the questions: “Where do we see conflicts in our community?”  “What is our role as citizens?”
Pre-Assessment:


Students complete an index card answering the questions: “Where do we see conflicts in our community?”  “What is our role as citizens?”

Differentiation for students: students who demonstrate a solid understanding of, “Where do we see conflicts in our community?” “What is our role as citizens?” will begin indentifying conflicts at different levels: school, community, state, country. 
Formative Assessment(s): 


Anecdotal notes on students as they move through the charts


Student responses on index cards 

Students who need additional support will be presented with examples of conflict from different levels of community.  Students will have to identify what level of community the conflict belongs to as well as the roles of citizens. This additional support will be provided by the teacher. 
Summative Assessment: 

Students identify a conflict in the community to research 
How will you Differentiate Instruction for various learners?

The teacher will differentiate for individuals as needed throughout the lesson by generating ideas and questions, scribing, and posing multiple choice questions for assessments. 
Student-centered learning: 

Choice- Students choose their own conflict to research and form groups based on similar interest.  Students choose which medium to reflect upon the conflict. 


Relevant- Conflicts are relevant to students’ lives and provided by the students. 


Authentic work- Conflicts are connected to the community and students’ interests. 

Inquiry-based learning: 


This session starts with guided inquiry as the teacher asks the students to identify conflicts within the community.  Students then move into open-ended inquiry through identifying a conflict of interest to them to research and ask questions about. 

Materials:


Chart paper
Vermont Standards & Grade Expectations Addressed:
	H&SS3-4:1

	Students initiate an inquiry by…
· Asking relevant and focusing questions based on what they have seen, what they have read, what they have listened to, and/or what they have researched 

	H&SS5-6:1

	Students initiate an inquiry by…
· Asking relevant and focusing questions that will lead to independent research based on what they have seen, what they have read, what they have listened to, and/or what they have researched (e.g., How will global warming affect me and my community? Does intolerance exist in my school or community?).

	H&SS3-4:14


	Students act as citizens by…

· Identifying the rights and responsibilities of citizenship in a school and local community (e.g., the right to use town roads and speak one’s mind at town meeting, the responsibility to pay town taxes).

· Demonstrating positive interaction with group members (e.g., working with a group of people to complete a task).

· Identifying problems, planning and implementing solutions in the classroom, school or community. i 

· Explaining their own point of view on issues that affect themselves and society (e.g., forming an opinion about a social or environmental issue in Vermont, then writing a letter to a legislator to try to influence change).

· Demonstrating the role of individuals in the election processes (e.g., voting in class or mock elections).

· Describing the roots of American culture, its development and many traditions, and the ways many people from a variety of groups and backgrounds played a role in creating it.

· Participating in setting, following and changing the rules of the group and school. i



	H&SS5-6:14


	Students act as citizens by…

· Describing and defining the rights, principles, and responsibilities of citizenship in the U.S. (e.g., the right to vote and the responsibility to obey the law).

· Giving examples of ways people act as members of a global community (e.g., purchasing products made in other countries).

· Demonstrating positive interaction with group members (e.g., participating in a service project).

· Identifying problems and proposing solutions in the local community, state, nation, or world. i

· Explaining their own point of view on issues that affect themselves and society; being able to explain an opposing point of view (e.g. bullies, victims, witnesses; voting age; smoking; violence on TV). i

· Giving examples of ways in which political parties, campaigns, and elections provide opportunities for citizens to participate in the political process. i

· Illustrating how individuals and groups have brought about change locally, nationally, or internationally (e.g., interview members of an advocacy group). i

· Describing how an American’s identity stems from beliefs in and allegiance to shared political values and principles, and how these are similar and different to other peoples.

· Establishing rules and/or policies for a group, school, and/or community, and defending them. i




21st Century Skills including Technology:


Collaboration- identifying conflicts as a group and then forming groups to research a conflict. 


Relevant- Students identify conflicts that are relevant to their lives at the different levels of community. 
Creating 21st Century Classrooms:

Connecting the Dots IV
Scenario 3
Lesson Title: Conflicts in History

Name of Corresponding Unit: People, Places and Change through Conflict
Creator: Amy Heinz, Erin Mallory

Grade level(s): 3-5th grade
Recommended Duration: 2- one hour sessions 
Essential Question:  


What is conflict?
Is conflict always a bad thing?

How are people and places changed through conflict?

Specific Learning Goals for this lesson:

Students will know:

· History: Civil War: The Civil War was a significant conflict that took place between the northern and southern states during the timeframe of 1861-1865.

Native Americans: The Native American conflicts took place between the 17th and 18th century

· Primary sources are a first person account or opinion of an event or topic. Often includes pictures, letters, diaries, etc. 
Students will understand:

· Conflicts have happened throughout time.
· A person’s experience affects their view of a conflict.
Students will be able to:

· Analyze historical conflicts
· Identify and use primary sources in their research and presentation
Lesson Overview: 


In this lesson students will identify conflicts in history that they have learned about during the year in their social studies theme (3rd Grade Natives vs. Europeans, 5th Grade Civil War).   They will identify past research methods they used to gather information.  Students will be introduced to primary and secondary sources by using examples from their own lives in the form of pictures, quotes, stories, samples of work and articles/newsletters.  They will learn what a primary source is and use “digital vaults” http://www.digitalvaults.org/ to locate primary sources about the historical conflict.  Students will brainstorm a list of what information can be gathered from primary sources (i.e. pictures can tell students about clothing and letters and diaries can tell about daily life, events, difficulties and celebrations).
Description & Sequence: 
Session 1
1. Students complete the pre-assessment located on the wiki on Primary vs. Secondary Sources.  The survey was created on Survey Monkey. http://www.surveymonkey.com/s/ZDFXT8Q
2. Students are shown a picture or artifact from their lives in the form of pictures, quotes, stories, samples of work and articles/newsletters.  Students will be asked what information could be gathered by others about students’ lives at Orchard school from these sources. 
3. Next show students a picture or artifact from digital vaults (http://digitalvaults.org ) of their historical conflict.   Students are asked to identify the historical conflict and the timeframe it took place.
4. The teacher asks the students what type of source the picture or artifact may have come from and then identifies it as a primary source. 

5. The class develops a chart that defines what a primary source is and examples of primary sources. 

6. Students are then given time to explore digital vaults looking at primary sources and discovering what types of information can be found from primary sources. 

7. Students add what type of information can be gained from a primary source to the class wiki page on primary sources.  http://heinzmalloryconflicts.pbworks.com/w/page/43578473/Primay-Sources
Session 2

1. Review the class wiki page as a whole group on types of information gained from primary sources; reviewing individual responses and revising any misconceptions. 

2.  Students will work independently or with a partner to locate primary sources related to their historical conflict.  

3. In a small group they will share three sources they found and the fact(s) they learned from that source. 
Pre-Assessment:


At the beginning of Day 1 students will be asked to give an example of a primary and secondary source using survey monkey. 

Students who demonstrate a clear understanding of primary vs. secondary sources will go through the school collecting examples of primary sources to share back with the class, while the class is working to define primary and secondary sources.   

Formative Assessment(s): 


Using a checklist teacher monitors students’ ability to find a primary source and identify information gathered from the source. 


Students complete this same checklist as a self assessment of their ability to find a primary source and gather information from it. 
If a student needs more support identifying primary sources they will work with the teacher to gather two primary sources: one from the past and one current primary source.  With assistance, students will create a graphic web about what information could be gathered from each of the two sources.  The sources should be pictures and/or journal entries.   
How will you Differentiate Instruction for various learners?

Teachers can differentiate how many examples of primary sources they need to find. 

Students can be given a choice of three to four sources to identify as primary or secondary.    


Differentiate examples of primary and secondary sources based on students’ interests. 

Student-centered learning: 

Challenge/Rigor- The concept of primary vs. secondary sources is challenging for students at this age. 


Collaboration- Working in pairs to locate primary sources
Choice- Giving them the first day to examine primary sources about any topic or time period


Experiential Learning- Exploring on their own and with guidance the website digital vaults

Inquiry-based learning: 

Structured-inquiry: Students are asked to research their own interests as well as the teacher posed historical conflict using primary sources to guide their understanding 
Materials:


Laptops or computer lab with internet access


Worksheet to record new learning


Teacher and student checklists for using primary sources

Resources:

http://www.digitalvaults.org/ 
Vermont Standards & Grade Expectations Addressed:
	H&SS3-4:9

	Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries, maps, textbooks, photos, and others. i 
· Differentiating among fact, opinion, and interpretation in various events. i


	H&SS5-6:9

	Students show understanding of how humans interpret history by…
· Identifying different types of primary and secondary sources and understanding the benefits and limitations both bring to the study of history (e.g., interviews, biographies, magazine articles, and eyewitness accounts). i
· Identifying multiple perspectives in historic and current events (e.g., How might one of Santa Anna’s soldiers describe the events at the Alamo? How might an American soldier describe the same events?). i
· Identifying attitudes, values, and behaviors of people in different historical contexts (e.g., What values justified denying women the vote?). i
· Identifying how technology can lead to a different interpretation of history (e.g., archeological excavation, using online primary source documents). I

	H&SS3-4:4
	Students conduct research by…
· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.
· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases (e.g., taking notes while interviewing the principal).
· Citing sources.

	H&SS5-6:4

	Students conduct research by…

· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.

· Applying criteria from the research plan to analyze the quality (e.g., credibility of a web site) and quantity (e.g., minimum number of sources) of information gathered.

· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases. (e.g., recording relevant details of a historical or geographical landmark).

· Citing sources.


21st Century Skills including Technology:


Challenge/Rigor


Collaboration on digital vaults


Choice


Experiential Learning


Collecting information using Survey Monkey


Web browsing on Digital vaults

File Attachments:


Worksheet for collecting sources


Student/Teacher checklist
Primary Sources Checklist

	Task
	· I’ve got it! 

	Identified primary sources


	

	Found three sources for my historical event

	

	Identified fact(s) from that primary source
	

	Name: 
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Scenario 4
Lesson Title:  Conflicting beliefs cause change

Name of Corresponding Unit: People, Places and Change through Conflict
Creator: Amy Heinz, Erin Mallory

Grade level(s): 3-5th grade
Recommended Duration: 3 one hour sessions
Essential Question:  
What is conflict?
Is conflict always a bad thing?

How are people and places changed through conflict?

Specific Learning Goals for this lesson:

Students will know:
Conflicting beliefs:

· Civil War
· South: Blacks were property, they were a resource to plantations (like a tractor), South’s wealth came from plantations/agriculture.

· North: Blacks were humans and not property, northern wealth came from manufacturing 
· Native Americans:
· Believed that no one could own the land, water or air  

· They believed in raising their children by praising, them not punishing them.  

· Europeans believed they owned the land not the Native Americans.  They believed the Native Americans were savages.
Students will understand:

· Conflicts have happened throughout time

· Beliefs center on thinking about 

· a. resources

· b. roles in society

· c. values about what is important

Students will be able to:

· Analyze the beliefs of the north vs. south or Native Americans and the Europeans through reading/looking at primary sources, and highlighting evidence that shows the beliefs around resources, roles, and values of the culture.

Lesson Overview: 


In this lesson students will research the beliefs that led to the historical conflict.  They will use books, videos, articles, and primary sources of various levels to identify the beliefs of both sides as well as the resulting changes from that conflict.  Students will be partnered and choose a side of the conflict to take (north or south) or (Native American or European). Students will create a Glog with their partner voicing their side’s belief. Each student and their partner will present their Glog to the class.  

Description & Sequence: 
Session 1
1. Using books, videos, articles, and primary sources (http://www.digitalvaults.org/)    students will individually research a belief of one particular side. In partners, students will choose either north or south, or Native American or European. Students will work with this partner in sessions 2 and 3 to create and present a Glog.  

2. Students will individually record information on attitudes, thoughts, actions and beliefs from their side of the conflict.  

Session 2  

1. Partners will come together to discuss and share notes. They will use their notes to prepare a Glog that represents their side’s beliefs. (http://www.glogster.com/ ) 
2. Their Glog should include: 

a. At least two pictures

b. At least two quotes

c. At least two examples of their beliefs

d. At least one event/action taken by that side

Session 3 
1. Partners will present their Glog to the class. 
Pre-Assessment: None
Formative Assessment(s): 


Student created Glog and presentation will be used to formatively assess students in sessions 2 and 3 

For students who need further instruction in the two belief systems, they will complete a mini lesson with the teacher. They will create a Venn Diagram depicting the two belief systems that led to the conflict.  This mini lesson will be completed prior to the next session. 
Summative Assessment:
Bubbl.us graphic organizer
How will you Differentiate Instruction for various learners?

Varying levels of text for research
The creation of a Glog allows for varying amounts of information to be presented at each student’s readiness level.  
Student-centered learning:


Collaboration- Students work in teams to develop a better understanding of the values and beliefs that led to the historical conflict.


Shared Responsibility- Students are relying on others to teach them about the opposing values and beliefs that led to the conflict. 

Inquiry-based learning: 


Teacher assigns the task and students take part in structured inquiry around the beliefs that led to the historical conflict. 

Materials:


Books, videos, articles, and primary sources will be available to students in the classroom. 
Resources:

www.glogster.com  student accounts
www.digitalvaults.org 
Vermont Standards & Grade Expectations Addressed:

	H&SS3-4:4
	Students conduct research by…
· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.
· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases (e.g., taking notes while interviewing the principal).
· Citing sources.

	H&SS5-6:4

	Students conduct research by…

· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.

· Applying criteria from the research plan to analyze the quality (e.g., credibility of a web site) and quantity (e.g., minimum number of sources) of information gathered.

· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases. (e.g., recording relevant details of a historical or geographical landmark).

· Citing sources.

	H&SS3-4:7

	Students communicate their findings by…

· Giving an oral, written, or visual presentation that summarizes their findings.


	H&SS5-6:7

	Students communicate their findings by…

· Developing and giving oral, written, or visual presentations for various audiences.

· Soliciting and responding to feedback.

· Pointing out possibilities for continued or further research.


21st Century Skills including Technology:

Collaborating and sharing information with others using Glogster

Researching information from digital vaults
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Scenario 5
Lesson Title: Conflict Causes Change

Name of Corresponding Unit: People, Places and Change through Conflict
Creator: Amy Heinz, Erin Mallory

Grade level(s): 3-5th grade
Recommended Duration: 3 one hour sessions
Essential Question:  
What is conflict? 

Is conflict always a bad thing?

How are people and places changed through conflict?

Specific Learning Goals for this lesson:

Students will know:

Conflict causes change:

Civil War:

· A war that lasted from 1861 to 1865 and killed over 600,000 men.  

· Slavery was abolished by the 13th amendment on Jan. 31, 1865.
· The South went into a depression. 
· However formal segregation lasted from 1896 until 1954.
Native Americans vs. Europeans:

· During the 17th and 18th century Native Americans tribes were forced to move to reservations
·  Native American rights to practice their religion beliefs were limited.
·   Children were forced to attend American schools.  

Students will understand:

· Conflict results in change
Students will be able to:

· Research and identify the effects of each of these conflicts and analyze the lasting effects in the present 
Lesson Overview: 

In these three sessions students will take their research information from the previous lessons and use a graphic organizer to demonstrate their understanding of the two belief systems that caused the historical conflict.  After researching the question, “What changes resulted from the conflict?” students will go back to their graphic organizer and add in what the resulting changes were.  

Description & Sequence: 

Session 1-

1. Students are shown an example of what their final graphic organizer should look like to show their understanding of the two belief systems that caused the historical conflict (north vs. south) or (Native American vs. European).  
2. Using the conflict example presented by the community member in Scenario 1, the class will create a class graphic organizer of the two belief systems that caused the conflict and the changes that have occurred.  

3. They will have the session to complete their own graphic organizer demonstrating their understanding of at least three beliefs for each side of the conflict. 

4. As a pre-assessment, students can begin to fill out any changes they are aware of that were a result of the conflict. 

Session 2- 

1. Students will be divided into two groups based on their level of understanding of the two opposing beliefs. 

2. One group will meet with the teacher to review the two belief systems and connect the results of the conflict to those beliefs.  The teacher will provide scaffolding and instruction to this group on the results of the conflict. 

3. The second group will use this session to independently research the results of the conflict from books, articles, and web resources such as digital vaults or videos. 

Session 3-

1. As a whole group, use student examples from bubbl.us to review the two belief systems that led to the historical conflict.  
2. All students will go back to bubbl.us and complete the conflict results section of their graphic organizer.  They will include a general understanding of the positive and negative changes that resulted from the perspective of each side of the historical conflict. 
3. Students who demonstrate a clear understanding of the results of the conflict will be asked to reflect on the question, “What if the results of the conflict had been reversed?” (Southern instead of Northern beliefs or Native American’s instead of European’s beliefs) 

Pre-Assessment:


Students have the opportunity to put changes into their organizer on the first day, demonstrating their understanding of the resulting changes before researching.  If they demonstrate a clear understanding of results, they will move on to answer the question, “What if the results of the conflict had been reversed?”
Formative Assessment(s): 

As a formative assessment, students will create a graphic organizer on bubbl.us to demonstrate their understanding of beliefs that led to the conflict and the resulting changes.

The teacher will revise the graphic organizer with students who need to review the content. 
How will you Differentiate Instruction for various learners? 
Session 1

1. Some students will be given a graphic organizer with the bubbles filled in but mixed up on the screen.  The student would have to organize the bubbles underneath the appropriate headings. 

Session 2
1. One group will meet with the teacher to review the two belief systems and connect the results of the conflict to those beliefs.  The teacher will provide scaffolding and instruction to this group on the results of the conflict. 

2. The second group will use this session to independently research the results of the conflict from books, articles, and web resources such as digital vaults or videos. 

Session 3

1. Some students may require pre-filled bubbles or fill in the blank bubbles to place next to the appropriate beliefs. 

Student-centered learning: 

Challenge/Rigor- Students are creating a general understanding of the positive and negative changes that resulted from the perspective of each side of the historical conflict. 


Essential Curriculum Standards- Students research important beliefs that led to the conflict and the changes that occurred due to the conflict.  

Inquiry-based learning:

Students take part in structured inquiry after the teacher poses the question, “What change occurred as a result of this conflict?” 

Materials: 

Laptops or computer lab


Books, articles, videos, and web resources on the conflict
Resources:

www.bubbl.us    
www.digitalvaults.org 
Vermont Standards & Grade Expectations Addressed:

	H&SS3-4:3

	Students design research by…
· Identifying resources for finding answers to their questions (e.g., books, videos, people, and the Internet).

· Identifying tasks and how they will be completed, including a plan for citing sources (e.g., I will interview the principal about why the soda machine was taken out of the school).
· Planning how to organize information so it can be shared.

	H&SS5-6:3


	Students design research by…

· Identifying the quality and quantity of information needed including primary and secondary sources.

· Identifying tools, tasks, and procedures needed for conducting an inquiry, including a plan for citing sources.

· Determining possible ways to present data (e.g., Power-Point, hypercard, report, graph, etc.).


	H&SS3-4:7


	Students communicate their findings by…

· Giving an oral, written, or visual presentation that summarizes their findings.



	H&SS5-6:7


	Students communicate their findings by…

· Developing and giving oral, written, or visual presentations for various audiences.

· Soliciting and responding to feedback.

· Pointing out possibilities for continued or further research.


21st Century Skills including Technology:


Collaboration- Students must work with each other to problem solve issues or questions while the teacher is working with small groups. 


Relevant- Students create meaning through purposeful activities
File Attachments: 

1. Example Bubbl.us organizer

[image: image1.jpg]
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Scenario 6
Lesson Title:  Where do you see conflict in the community?- Part Two  

Name of Corresponding Unit: People, Places and Change through Conflict
Creator: Amy Heinz, Erin Mallory

Grade level(s): 3-5th grade
Recommended Duration: 1 one hour lesson and 3 one hour work sessions 
Essential Question:  
What is conflict? 

Is conflict always a bad thing?

How are people and places changed through conflict?

Specific Learning Goals for this lesson:

· Students will know:
· There are conflicts in our daily lives and community
· There are two or more sides to a conflict and can state the beliefs that led to the conflict
· Students will understand:
· Conflict occurs with opposing beliefs
· Students will be able to:
· Identify an important event in their communities and/or Vermont, and describe a cause and an effect of that event (conflict)
· Ask relevant and focused questions of both sides based on what they have seen, what they have read, what they have listened to, and/or what they have researched
Lesson Overview: 


As a whole group the teacher will review the question, “Where do we see conflicts in our community?”  The class will video conference with a partner class.  The partner class will present the students with conflicts in their community that they would like help solving.  After the video conference, students will choose one of the conflicts presented by the partner class to find possible resolutions.  Students will work together in groups of two or three to research, study and identify possible solutions.  They will collect their findings and resources on the class wiki. 
Description & Sequence: 
Session 1-

1. In the beginning of the session, students will review where they have seen/currently seen conflict in their community.
2. As a class they discuss the significance of these conflicts. 

3. The class will video conference with a partner school.  Both classes will share conflicts they have seen in their schools and communities.  Toward the end of the video conference session, the partner class will present current community problems that they need help solving.    

4. Now that the video conference has ended, students will independently reflect on the conflicts presented.  They will form small groups based on a conflict that is meaningful to them.  In these small groups, they will research the two beliefs that may have led to this conflict and brainstorm possible ways to resolve this conflict.  They will present these possibilities to the partner class via video conference.  

5. Upon choosing their conflict, they will use any medium to share why this conflict was meaningful to them and present these to the class.  Example mediums include: pictures, words, Wordles( http://www.wordle.net/ ) , or songs. 
Session 2, 3, and 4
1. Students will then work in groups of 2 or 3 to complete research around what beliefs led to that conflict.  As a group they will:

a. Locate resources in print and online

b. Collect web resources and general notes on a page on the class wiki about conflict. http://heinzmalloryconflicts.pbworks.com/w/page/43577450/FrontPage
c. After each session students will meet with their team members to share their research with each other. 

d. They will communicate throughout the research process with the partner school and/or authentic audience to brainstorm ideas and gather research.  

2. As a group they will identify an authentic audience for presenting their findings and solutions.   
Formative Assessment(s): 


Monitoring the class wiki

The teacher will check in with students or groups needing additional support with lesson concepts or research practices at the beginning of sessions three and four.  The check in will involve the teacher guiding their research and/or uploading information to the wiki.  
Summative Assessment: 

Students research a conflict in the community and present their work to an authentic audience. 
How will you Differentiate Instruction for various learners?

The teacher will differentiate for individuals as needed throughout the lesson by generating ideas and questions, scribing, and posing multiple choice questions for assessments. 
Student-centered learning:
Collaboration: Students will work with a partner school and/or authentic audience to work together to resolve or share possible resolutions for a community conflict. 

Choice- Students choose their own conflict to research and form groups based on similar interest.  Students choose which medium to reflect upon the conflict as well as choice of their authentic audience. 

Relevant- Conflicts are relevant to students’ lives and provided by the students. 


Authentic work- Conflicts are connected to the community and students’ interests. 

Inquiry-based learning: 


This session starts with guided inquiry by the teacher asking the students to identify conflicts in the community.  Students then move into open-ended inquiry through identifying a conflict of interest to them to research and ask questions about. 

Materials:


Chart paper
Web Cam or Polycom

Resources:
A room in Scopia or other means for communicating with the partner classroom and/or authentic audience 

http://conference.learn.vt.gov/scopia/entry/index.jsp?client
Vermont Standards & Grade Expectations Addressed:

	H&SS3-4:1

	Students initiate an inquiry by…
· Asking relevant and focusing questions based on what they have seen, what they have read, what they have listened to, and/or what they have researched 

	H&SS5-6:1

	Students initiate an inquiry by…
· Asking relevant and focusing questions that will lead to independent research based on what they have seen, what they have read, what they have listened to, and/or what they have researched (e.g., How will global warming affect me and my community? Does intolerance exist in my school or community?).

	H&SS3-4:14


	Students act as citizens by…

· Identifying the rights and responsibilities of citizenship in a school and local community (e.g., the right to use town roads and speak one’s mind at town meeting, the responsibility to pay town taxes).

· Demonstrating positive interaction with group members (e.g., working with a group of people to complete a task).

· Identifying problems, planning and implementing solutions in the classroom, school or community. 

· Explaining their own point of view on issues that affect themselves and society (e.g., forming an opinion about a social or environmental issue in Vermont, then writing a letter to a legislator to try to influence change).



	H&SS5-6:14


	Students act as citizens by…

· Describing and defining the rights, principles, and responsibilities of citizenship in the U.S. (e.g., the right to vote and the responsibility to obey the law).

· Demonstrating positive interaction with group members (e.g., participating in a service project).

· Identifying problems and proposing solutions in the local community, state, nation, or world. i

· Explaining their own point of view on issues that affect themselves and society; being able to explain an opposing point of view (e.g. bullies, victims, witnesses; voting age; smoking; violence on TV). i

· Illustrating how individuals and groups have brought about change locally, nationally, or internationally (e.g., interview members of an advocacy group). i




21st Century Skills including Technology:


Collaboration- identifying conflicts as a group and then forming groups to research a conflict. 
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Scenario 7
Lesson Title: Types of Conflict

Name of Corresponding Unit: People, Places and Change through Conflict
Creator: Amy Heinz, Erin Mallory

Grade level(s): 3-5th grade
Recommended Duration: 1 one hour session
Essential Question:  
What is conflict? 

Is conflict always a bad thing?

How are people and places changed through conflict?

Specific Learning Goals for this lesson:

Students will know:

· The four different types of conflict: 

· People vs. People

· People vs. Society

· People vs. Self

· People vs. Nature
Students will understand:

· There are different types of conflict
Students will be able to:

Indentify people vs. people conflicts within the Civil War and Native Americans/Europeans
Indentify the different types of conflict they found in their communities
Lesson Overview: 


Students use literature to identify the four types of conflict: people vs. people, people vs. self, people vs. nature, people vs. society.  After introducing the four types and discussing examples in literature, students will identify the type of conflict specific to the Civil War or Native Americans vs. Europeans.  Finally, students reflect on the community conflict charts posted in the classroom and identify the types of conflicts found in their community from the scenario: where do you see conflicts in the community?  
Description & Sequence: 
1. Introduce students to the four types of conflict. 

2. Recall the story Enemy Pie by Derek Munson, which has been previously read in class. Students identify which of the four types of conflict this book represents. (People vs. People)

3. Recall the story A Bad Case of Stripes by David Shannon, which has been previously read in class. Students identify which of the four types of conflict this book represents. (Person vs. Self) 

4. Recall the story Mr. Peabody’s Apples by Madonna, which has been previously read in class. Students identify which of the four types of conflict this book represents. (People vs. Society) 

5. Recall the story Cliffhanger by Jean Craighead George, which has been previously read in class. Students identify which of the four types of conflict this book represents.  (People vs. Nature)

6. Students reflect on the historical conflict they studied and identify which of the four types of conflict it represents.

7. Focus student’s attention on the community conflict charts posted around the room.  Students rotate around the charts in small groups choosing one conflict and identifying the type of conflict. 

8. At the end of the lesson, review a few conflicts from each chart to assess students understanding of types of conflict.  

9. Students meet with their summative assessment groups and decide what type of conflict their community conflict represents.
Formative Assessment(s): 


The teacher will conduct observations during small group rotations and labeling of conflicts, as well as whole group discussions at the beginning and end of the lesson. 

The teacher will work with those students who need additional support in identifying conflicts.  The teacher will present additional conflicts based on real life scenarios, supporting the students in labeling and identifying the type of conflict. 
How will you Differentiate Instruction for various learners?

Provide a handout with the four types of conflict and examples of each type for students to reference as they move through the charts.

Pre select four conflicts from the charts that are at an appropriate level for that student and have them place them on the types of conflict handout under the appropriate heading. 

Student-centered learning: 


Collaboration- students work with one another to identify types of conflict in their community. 

Inquiry-based learning: 

Students take part in guided inquiry after the teacher presents the types of conflicts and students must process the information before applying it to their own community conflict. 

Materials:


Chart Papers on Conflicts in the Community from previous lesson

Resources:

Enemy Pie by Derek Munson
A Bad Case of Stripes by David Shannon 
Mr. Peabody’s Apples by Madonna
Cliffhanger by Jean Craighead George

Vermont Standards & Grade Expectations Addressed:

	H&SS3-4:14


	Students act as citizens by…

· Demonstrating positive interaction with group members (e.g., working with a group of people to complete a task).

· Identifying problems, planning and implementing solutions in the classroom, school or community. 

	H&SS5-6:14


	Students act as citizens by…

· Demonstrating positive interaction with group members (e.g., participating in a service project).

· Identifying problems and proposing solutions in the local community, state, nation, or world. 



R3: 10 Demonstrate initial understanding of elements of literary texts by…

   • Identifying or describing character(s), setting, problem/ solution, major events, or plot, as appropriate to text

R–3–4.1

R5: 10 Demonstrate initial understanding of elements of literary text by...

• Identifying or describing character(s), setting, problem/ solution, major events, or plot, as appropriate to text;
     or identifying any significant changes in character(s) over time

21st Century Skills including Technology:
Essential Curriculum Standards are addressed through cooperative learning as they identify types of problems in the community. 


Students have shared responsibility throughout the lesson, specifically when rotating through the charts and when they meet back with their summative assessment groups to identify types of conflict in the community.
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Scenario 8
Lesson Title:  Ways to Resolve Conflict

Name of Corresponding Unit: People, Places and Change through Conflict
Creator: Amy Heinz, Erin Mallory

Grade level(s): 3-5th grade
Recommended Duration: 2 one hour sessions
Essential Question:  
What is conflict? 

Is conflict always a bad thing?

How are people and places changed through conflict?

Specific Learning Goals for this lesson:

Students will know:

The strategies to resolve conflicts are….

-Talk it out together /Listen to the other side and ask questions

-Compromise 

-Get a mediator

-Agree to the best way to resolve the conflict and to a timetable for implementing it
Students will understand:
There are multiple strategies to resolve conflicts
Students will be able to:

Identify how as citizens we have the rights and responsibility to take a stand to solve conflicts in the community 
Lesson Overview: 


As a class, students brainstorm how conflicts are resolved or can be resolved.  Then students are introduced to the strategies for conflict resolution.   Students can share how they have resolved conflicts in their own lives and identify what strategy/ies they used when resolving their conflict.   Students then take part in acting out pre-made scenarios with conflicts and their resolutions.   Students identify which conflict resolution strategy was used to resolve the conflict.   The next day students will be given conflict scenarios to create their own skits showing how that particular conflict could be resolved. 

Description & Sequence: 
Session 1-

1. As a whole group, students brainstorm conflicts they have seen in history or in their lives.  Once you have collected five to eight conflicts, have the student look at how those conflicts were resolved or if they were resolved.  

2. Post on a chart paper, the strategies to resolve conflict and identify what strategy was used or could have been used in the examples given.  Teacher poses the question, “Do all conflicts have resolutions?”(This idea will continue in the next session)
3. Students are then given two to three premade scenarios of a conflict and resolution to act out in small groups, while the rest of the class decides what strategy was used to solve that conflict.  (One of the conflict and resolution scenarios will be an example of a conflict with an unsolved resolution)
4. Students complete an exit ticket in which they are given a conflict/resolution scenario where they are asked to identify what type of conflict resolution strategy was used in the scenario.

Session 2-

1. In small groups, students create a skit about a conflict and resolution scenario.  

2. Students will write and perform the skit for their classmates who will have to identify which resolution strategy was used. 

3. As a whole group, we follow up on the question: Do all conflicts have resolutions?

4. Students meet with their summative assessment groups to discuss potential resolution strategies for their community conflict.   They do not need to decide on a resolution, but brainstorm possible solutions. 

5. Students can present these skits as part of possible solutions to the conflicts posed by their partner classroom/authentic audience or as part of their summative assessment.   

6. These skits may also be shared at a whole school morning meeting or assembly to promote cooperation and conflict resolution. 
Formative Assessment(s): 


Students complete a self evaluation card on group participation and identify one possible conflict resolution strategy that could be used in their local community conflict for their summative assessment. 


Teacher will address possible resolution strategies with students who need additional support in identifying potential solutions.  The teacher will use examples of problems and resolution strategies from picture books or short stories. 
Summative Assessment: 

This is a pre-assessment for groups on ways to resolve their summative assessment conflict.  Upon reviewing these exit tickets and listening to group discussions, teacher will meet with individual groups who may need assistance in identifying a conflict resolution.  

How will you Differentiate Instruction for various learners?

-Providing students with choices of resolution strategies for the exit card ticket for those who may need this modification. 


-Providing students extra time and/or support during group participation.

Student-centered learning: 

Choice- Students write their own scenarios and decided on the conflict and resolution strategy. 


Collaboration- Students must work as a team to write and develop the skit. 


Authentic Work- Students apply conflict resolution strategies. 

Shared Responsibility- As a group, students are responsible for writing and producing their skit.  All group members fill out a self evaluation on their group participation. 

Inquiry-based learning: 

Students participate in guided inquiry around ways to resolve conflict.  The teacher poses scenarios or small groups may develop scenarios with resolutions.  The task is assigned by the teacher, but the process is guided by the students’ interests. 

Materials:


Two to three prewritten scenarios of conflicts and resolutions for the students to act out 

Exit ticket

Resources:


Class created chart of possible resolutions

Vermont Standards & Grade Expectations Addressed:

	GE
	Standard

	H&SS3-4:14


	Students act as citizens by…

· Identifying the rights and responsibilities of citizenship in a school and local community (e.g., the right to use town roads and speak one’s mind at town meeting, the responsibility to pay town taxes).

· Demonstrating positive interaction with group members (e.g., working with a group of people to complete a task).

· Identifying problems, planning and implementing solutions in the classroom, school or community. 

· Explaining their own point of view on issues that affect themselves and society (e.g., forming an opinion about a social or environmental issue in Vermont, then writing a letter to a legislator to try to influence change).



	H&SS5-6:14


	Students act as citizens by…

· Describing and defining the rights, principles, and responsibilities of citizenship in the U.S. (e.g., the right to vote and the responsibility to obey the law).

· Demonstrating positive interaction with group members (e.g., participating in a service project).

· Identifying problems and proposing solutions in the local community, state, nation, or world. i

· Explaining their own point of view on issues that affect themselves and society; being able to explain an opposing point of view (e.g. bullies, victims, witnesses; voting age; smoking; violence on TV). i

· Illustrating how individuals and groups have brought about change locally, nationally, or internationally (e.g., interview members of an advocacy group). i




21st Century Skills including Technology:

          Students collaborate and have shared responsibility over determining the content and creation of their skits modeling conflict resolution strategies 
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Scenario 9
Lesson Title: Interview Strategies and Tips

Name of Corresponding Unit: People, Places and Change through Conflict
Creator: Amy Heinz, Erin Mallory

Grade level(s): 3-5th grade
Recommended Duration: 2 one hour sessions
Essential Question:  
What are conflicts? 

Is conflict always a bad thing?

How are people and places changed through conflict?

Specific Learning Goals for this lesson:

Students will know:
· How to pose effective interview questions to better understand a person’s perspectives and beliefs.
Students will understand:
· Interviewing is an effective way to research and learn about people’s beliefs and values
Students will be able to:
· Create and conduct an effective interview
Lesson Overview: 


Students will be introduced to strategies for creating effective interview questions and tips for conducting an interview.  They will practice creating and conducting an interview with a classmate in preparation for interviewing a community member for their summative project. 
Description & Sequence: 
1. Start by showing the students short video clips of bad and good interviews. 
2. Have students make observations about what made that interview successful or unsuccessful. 

3. Scaffold the students to create a two column list: One of strategies to create effective interview questions and the second column should have tips for conducting a successful interview.

4. Guide students into creating effective interview questions by giving examples of good and bad interview questions.  Use the videos to guide students around what is good interview conduct.   

5. Students find a partner to interview and then create effective interview questions that they will ask their partner in the next session.  
Session 2-

1. Students will get back together with their partners to conduct the mock interviews today.  

2. They will use voice recorders, pen and clipboards or digital cameras to record their notes from the interview. 

3. Once both partners have conducted their interviews, each partner will assess the other on their interview questions in relation to the four guidelines for effective interview questions. 

4. Students will practice responding to at least one answer given by their partner by posing a further question. 

5. Students will use the rubric to state whether their partner “got it” was “almost there” or “needs work” according to the four guidelines.  

6. Students will use these same guidelines to create interview questions for a community member/partner classroom in their summative project. 
Formative Assessment(s): 


Reviewing students’ questions in relation to the criteria of effective interview questions 

Students who need additional support will complete a second interview with an adult from within the school or community that is familiar with the criteria of effective interview questions.  This adult can prompt them and provide support throughout the interview. 
Summative Assessment: 

Students will create effective interview questions to use with community members as part of their summative assessment. 

How will you Differentiate Instruction for various learners?

Some students will need a quiet space for conducting interviews and creating interview questions. 


Interview will be set up based upon student interest.

Student-centered learning:

Relevant- Questions are created based on what is important or meaningful to the student. 

Choice- Students are responsible for creating the questions as well as determining who they would like to interview.

Collaboration- As a class, students decide what are effective interview questions and collaborate with partners to create and conduct interviews

Authentic Work/Authentic Audience: Students are taking part in real life interviews with an authentic audience.

Inquiry-based learning: 


Students take part in guided inquiry through which the teacher presents the criteria for effective interview skills.  The students create effective interview questions for their chosen audience.
Materials:

Chart paper or document camera and word processing

Voice recorders

Clipboards 

Resources:
YouTube Video of Bad and Good Interview Skills
http://www.youtube.com/watch?v=DFMLta4sYuM
Vermont Standards & Grade Expectations Addressed:

	H&SS3-4:1

	Students initiate an inquiry by…
· Asking relevant and focusing questions based on what they have seen, what they have read, what they have listened to, and/or what they have researched 

	H&SS5-6:1

	Students initiate an inquiry by…
· Asking relevant and focusing questions that will lead to independent research based on what they have seen, what they have read, what they have listened to, and/or what they have researched 


21st Century Skills including Technology:

File Attachments: 
1. Example Interview Questions

2. Rubric for Effective Interview Questions
Example Interview Questions

Open-ended questions:

Bad- Do you think this is a big problem in the community?

Good- How do you think ______ affects the community?

Be Prepared:

Bad- “What do you think about…hold on I need to find my questions….Ok I think I have it.  

Good- What do you think about the amount of people that drive to school? 

Know the person you’re interviewing and the facts:

Bad- Interviewer: I heard that you don’t like dogs and that’s why you won’t allow them at school. Why do you not like dogs?

Interviewee:  I think you may have gotten your facts wrong, I own two dogs, and in fact we were just in the paper the other day for volunteering at the human society. 

Good- I read in the Burlington Free Press that you donated money to the American Red Cross.  Why did you choose this specific cause?

Active Questions that make the subject think: 

Bad – What’s your favorite color?

Good- What made you decide to become a teacher? 
Rubric on Effective Interview Questions
Assessor’s Name: 




Partner’s Name: 

	Guideline
	Got it
	Almost there
	Needs work

	Open ended questions
	
	
	

	Be Prepared


	
	
	

	Know the person you’re interviewing
	
	
	

	Active Questions 


	
	
	


Creating 21st Century Classrooms IV:

Connecting the Dots
Summative Assessment 
Assessment Title: Conflicts in our Community
Unit Title: How are people and places changed through conflict?



Creator: Amy Heinz and Erin Mallory

Topic:  Conflict Results in Change

Grade level(s): 3-5




Content Areas: Social Studies: Civil War and Native American Conflict

Recommended Duration: 3 weeks
Vermont Standards & Grade Expectations Addressed:
	H&SS3-4:1

	Students initiate an inquiry by…
· Asking relevant and focusing questions based on what they have seen, what they have read, what they have listened to, and/or what they have researched 

	H&SS5-6:1

	Students initiate an inquiry by…
· Asking relevant and focusing questions that will lead to independent research based on what they have seen, what they have read, what they have listened to, and/or what they have researched (e.g., How will global warming affect me and my community? Does intolerance exist in my school or community?).

	H&SS3-4:7

	Students communicate their findings by…

· Giving an oral, written, or visual presentation that summarizes their findings.


	H&SS5-6:7

	Students communicate their findings by…

· Developing and giving oral, written, or visual presentations for various audiences.

· Soliciting and responding to feedback.

· Pointing out possibilities for continued or further research.

	H&SS3-4:4
	Students conduct research by…
· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.
· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases (e.g., taking notes while interviewing the principal).
· Citing sources.

	H&SS5-6:4

	Students conduct research by…

· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.

· Applying criteria from the research plan to analyze the quality (e.g., credibility of a web site) and quantity (e.g., minimum number of sources) of information gathered.

· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases. (e.g., recording relevant details of a historical or geographical landmark).

· Citing sources.

	H&SS3-4:14


	Students act as citizens by…

· Demonstrating positive interaction with group members (e.g., working with a group of people to complete a task).

· Identifying problems, planning and implementing solutions in the classroom, school or community. 

· Explaining their own point of view on issues that affect themselves and society (e.g., forming an opinion about a social or environmental issue in Vermont, then writing a letter to a legislator to try to influence change).



	H&SS5-6:14


	Students act as citizens by…

· Demonstrating positive interaction with group members (e.g., participating in a service project).

· Identifying problems and proposing solutions in the local community, state, nation, or world. i

· Explaining their own point of view on issues that affect themselves and society; being able to explain an opposing point of view (e.g. bullies, victims, witnesses; voting age; smoking; violence on TV). i

· Illustrating how individuals and groups have brought about change locally, nationally, or internationally (e.g., interview members of an advocacy group). i




Assessment Overview: 

Students will be asked to identify a conflict in their community (3rd grade- classroom, school) (5th grade- classroom, school, city, state, or U.S.).  They will research the beliefs that led to that conflict and identify possible solutions.  They will also identify any changes that have occurred, or may occur, due to that conflict. Students will present their conflict to an authentic audience previously identified in a prior scenario, using a multimedia presentation of their choice. They will work in groups of two or three based on a common conflict of interest.  

Description:

Students will collaborate in small groups delegating tasks or working as a whole group to: form and pose questions, conduct research, plan and conduct interviews, and create a presentation for an authentic audience.  Students collaborate with other classrooms, community members, experts and each other through video conferencing and the class wiki.  Projects, process and products are students led. 

Student task: 

· Research the two beliefs that led to that conflict

· Create questions and interview people in the community (class, school, city, VT, U.S.) on their opinions or views on the conflict 

· Identify changes that have occurred due to the conflict 

· Identify a solution/s possibly resolving the conflict
Differentiated Instruction:  

The size and scope of the products can be differentiated based on student readiness and interest. 


What is required as a project can be differentiated based on student ability. 


Provide focusing questions for students who need support or assistance

Student-Centered Learning: 
 Relevant- The students decide what is important to them when they choose the conflict to research.
 Essential Curriculum Standards- Standards of Inquiry and Research are addressed throughout the unit. 

Choice- Students choose how to research, what types of resources they will need, they will determine their authentic audience and how to present to their audience. 
 Collaboration- Students are collaborating in groups of two to three throughout the unit. 
 Authentic Work: Students choose their real world conflicts based on their experience in the community.
 Authentic Audience- Students indentify an authentic audience to present to.
 Challenge/Rigor- The project requires students to construct meaning based on their own research and decision making. 

 Experiential Learning- Students are engaged in purposeful activities in order to understand real-world conflicts.
Shared Responsibility: Student participation is mandatory in planning tasks and their outcome reflects equitable contributions from members of the group.
Inquiry-Based learning:

Students take part in open inquiry by formulating questions that lead them through purposeful research.  Students design the process in which they research and share their results. 

Materials:

Books, articles, local resources or web resources based on student projects and needs

Notebooks or folders to keep their research


Computers or laptops with internet access


Digital voice recorders


Digital cameras with video function


Telephone access


Web cams

Resources: 
http://heinzmalloryconflicts.pbworks.com/ 

www.glogster.com  
www.bubbl.us     
www.prezi.com 
E-mail accounts

PowerPoint 

Photo Story

Video Conferencing/field trips

Scopia (http://conference.learn.vt.gov/scopia/entry/index.jsp?client) 

Links: 
The Summative Assessment Rubric

�I wonder if students need to evaluate the quality of their resources?





