Creating 21st Century Classrooms: 

Connecting the Dots IV

Unit Title:  What Really Happened? - Views of the Past
Creator: Stephanie Hurley & Leslie Read
Topic:  Interpreting Events as A Historian
Grade level(s): 3 & 4

Content Areas: History/Social Studies, Writing
Approximate Duration: 7 weeks
Enduring Understanding:  

 As we learn about the past through multiple sources, our understanding is based upon others’ experiences and ways of thinking, as well as our own.

Essential Questions: 

1. How do our different perspectives and experiences influence our interpretation/view of an event?

2. How do historians make sense of events?

Unit Overview


Throughout this unit students will act as historians and investigate current and historical events, with a careful eye on perspective.  Students will examine perspective and learn how to use multiple sources with varying perspectives to better understand an event.  Through the lens of the classroom, town, or state, students will examine events to determine different points of view.  Finally the unit will culminate with an investigation into the perspectives of a recent event that will require students to think critically, generate questions, gather and examine data, and draw conclusions.  Students will share their learning with an authentic audience related to their self-selected event.

Learning Goals:

H&SS3-4:1 Students initiate an inquiry by…

· Asking relevant and focusing questions based on what they have seen, what they have read, what they have listened to, and/or what they have researched (e.g., Why was the soda machine taken out of the school? Why is the number of family farms in Vermont growing smaller?).
H&SS 3-4: 4   Students conduct research by…

· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.
· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases (e.g., taking notes while interviewing the principal).
· Citing sources.
H & SS3-4:9     Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries, maps, textbooks, photos, and others

· Differentiating among fact, opinion, and interpretation in various events.

W4: 6 In response to literary or informational text students make and support analytical judgments about text by…

   • Stating and maintaining a focus (purpose) when responding to a given question

   • Using specific details and references to text to support focus

W4: 10 In reports, students demonstrate use of a range of elaboration strategies by…

    • Including sufficient details or facts for appropriate depth of information: naming, describing, explaining, comparing, or use of visual images

KUDs:   
Students will know:

· Examples of multiple documents that can be used for information on the same subject (photographs, primary source documents, interviews, video footage).

· Differences between fact and opinion.

· One’s world view is affected by background experiences, one’s needs, one’s likes/dislikes, and one’s motivations.

· Specific survey and interview skills are used to collect information.

· Specific organizational and note-taking tools for data/information collection.

· Terms and examples of multiple perspectives.

· Specific strategies to identify bias in sources, such as how the source’s author is connected to the event. 

· Historians look at the reliability and motivation of the source, as well as the background experience of the source, in order to help them understand the event.

· Reasons are needed to support an idea.

· Expository information is organized with a focus statement and supporting details.

· Strategies for evaluating the reliability of their source.

· Relevant questions help people focus their research.

Students will understand:

· Multiple sources need to be used to understand events.

· A person’s interpretation of the past, present, and future depends on his/her perspective and bias.

· Statements and opinions need to be supported with reasons.

· Historians ask questions and investigate the past in order to make meaning of history.

· Informed decisions are made based upon fact.

· Historians take the bias of the source into consideration when they consider its relevance.

Students will be able to:

· Use multiple relevant resources to understand and interpret the past.

· Identify fact and opinion in resources.

· Create informed opinions based on fact.

· Collect different perspectives around an event/article/photo.

· Examine & understand all perspectives.

· Look at perspective of a school-based issue.

· State and maintain a focus (purpose) when responding to a given question.

· Use specific details and references to text to support focus.

· Include sufficient details or facts for appropriate depth of information.

· Use t-charts, Venn diagrams, webs, and other tools to organize the information they collect from sources.

· Ask relevant questions to conduct inquiry.

Pre-requisite Considerations
Our students already know how to use Photostory and digital cameras.  They also have some previous experience with drafting constructed responses.
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Pre-Assessment

Lesson Title: Pre-Assessment

Name of Corresponding Unit: What Really Happened? - Views of the Past

Creator: Leslie Read & Stephanie Hurley

Grade level(s): 3/4

Recommended Duration: 1 class period

Essential Questions:  

1. How do our different perspectives and experiences influence our interpretation/view of an event?

2. How do historians make sense of events?

Pre-assessment Overview: 


Students will take a pre-assessment to determine their understanding of our two essential questions and the GEs covered in this unit.  The pre-assessment will take place in two stations over the course of one class period.  Students will be asked to write and draw to show their understanding.

Pre-Assessment Description & Sequence: 

1. The pre-assessment will happen in two stations. Students will rotate through both stations. 
2. The first station will use the classroom wiki.  To pre-assess GEs H & SS3-4:9, W4:6, and W4:10 students will individually respond to the following prompts on their individual wiki page within our classroom page: “How do historians make sense of history?” and “What does the word perspective mean to you?”
3. The second station will pre-assess GEs H&SS 3-4:1 and H&SS 3-4:4.  Students will be given a picture and asked to record as many questions as possible that they have about the picture.  This will allow us to look at the students’ ability to ask relevant questions.  Next students will be asked to examine another photo and record observations they have about the photo. Then they will need to describe at least two points of view that are shown in the photo (using detail) through writing, voice recording, or drawing. This will let us pre-assess their ability to determine perspective and their ability to observe.
This pre-assessment meets the criteria for Differentiated Instruction by:


This pre-assessment will be differentiated in a few ways.  Students will be able to write or draw to show their understanding in the photo station.  When students are writing on the wiki, assistance will be provided to those students who struggle with typing.  Students will also be able to organize their ideas on scratch paper before posting their response on the wiki if they choose to.

This pre-assessment meets the criteria for Student-centered Learning by:

· Immersing students in relevant and authentic learning with the school based

Photos.

· Providing students with choice.

· Linking directly to essential curriculum standards.

· Students are constructing their own understanding.
This lesson meets the criteria for Inquiry-based Learning by:

· Asking students to make observations.

· Expecting students to make inferences and to draw conclusions about a photograph.

· Providing students with an open-ended challenge that has multiple responses.

Materials:
 Photo Response Page-follows this lesson

Wiki Page

Resources:

Link to site for photos in pre-assessment:

Team work Photo

http://www.dreamstime.com/search.php?s_ph=y&s_il=y&srh_field=free+images+of+teamwork&firstvalue=free+images+of+teamwork&lastsearchvalue=free+images+of+children&s_sm=all&s_st=new&memso=y&s_cf=0&s_catid=&s_cliid=&s_colid=&memorize_search=1&s_exc=&s_excp=&s_sp=&s_sl0=y&s_sl1=y&s_sl2=y&s_sl3=y&s_sl4=y&s_sl5=y&s_color1=FFFFFF&s_percent1=10&s_color2=FFFFFF&s_percent2=10&s_rsf=0&s_rst=7&s_clc=y&s_clm=y&s_orp=y&s_ors=y&s_orl=y&s_orw=y
Child Photo

http://www.dreamstime.com/search.php?s_ph=y&s_il=y&srh_field=free+images+of+children&firstvalue=free+images+of+children&lastsearchvalue=free+images+of+childre&s_sm=all&s_st=new&memso=y&s_cf=0&s_catid=&s_cliid=&s_colid=&memorize_search=1&s_exc=&s_excp=&s_sp=&s_sl0=y&s_sl1=y&s_sl2=y&s_sl3=y&s_sl4=y&s_sl5=y&s_color1=FFFFFF&s_percent1=10&s_color2=FFFFFF&s_percent2=10&s_rsf=0&s_rst=7&s_clc=y&s_clm=y&s_orp=y&s_ors=y&s_orl=y&s_orw=y
Vermont Standards & Grade Expectations Addressed:

H&SS3-4:1 Students initiate an inquiry by…

· Asking relevant and focusing questions based on what they have seen, what they have read, what they have listened to, and/or what they have researched

H&SS 3-4: 4   Students conduct research by…

· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.
· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases (e.g., taking notes while interviewing the principal).
· Citing sources.
H & SS3-4:9     Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries,  maps, textbooks, photos, and others

· Differentiating among fact, opinion, and interpretation in various events.

W4: 6 In response to literary or informational text students make and support analytical judgments about text by…

 • Stating and maintaining a focus (purpose) when responding to a given question

 • Using specific details and references to text to support focus

W4: 10 In reports, students demonstrate use of a range of elaboration strategies by…

   • Including sufficient details or facts for appropriate depth of information: 

        naming, describing, explaining, comparing, or use of visual images

Indicators of 21st Century Skills, including Technology:

· Students will be engaged in the authentic and relevant task, part of which will occur on the wiki so the students will have a log of their learning for future reflection.

· Students will observe.

· Formative assessment will be used to plan next steps.

· Students will have choice. 

Asking Relevant Questions

Name:  ________________________________
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What are some relevant questions (at least 3) you could ask about the picture, which if answered could help you better understand what is happening in the photo?
Question #1:  ________________________________________________________________________

________________________________________________________________________

Question #2:  ________________________________________________________________________

________________________________________________________________________

Question #3:  ________________________________________________________________________

________________________________________________________________________

Additional relevant questions:  _________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

Making Observations – Different Points of View

Name:  ________________________________
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What are some relevant observations (at least 3) you could make, which might help you better understand what the different points of view are in the photo?

Observation #1:  ________________________________________________________________________

________________________________________________________________________

Observation #2:  ________________________________________________________________________

________________________________________________________________________

Observation #3:  ________________________________________________________________________

________________________________________________________________________

Describe at least two points of view that are shown in the photo, using detail, through writing or drawing.
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Lesson 1

Lesson Title:  Learning about Perspectives

Name of Corresponding Unit: What Really Happened? - Views of the Past

Creator: Leslie Read & Stephanie Hurley

Grade level(s): 3/4

Recommended Duration: 1-2 class periods

Essential Question:  

How do our different perspectives and experiences influence our interpretation/view of an event?

Specific Learning Goals for this lesson:

Students will know:

· Terms and examples of multiple perspectives. 

· Historians look at the reliability and motivation of the source, as well as the background experience of the source, in order to help them understand the event.

· Reasons are needed to support an idea.

· Expository information is organized with a focus statement and supporting details.

Students will understand:

· A person’s interpretation of the past, present, and future depends on his/her perspective and bias.


· Statements and opinions need to be supported with evidence.

Students will be able to:

· Collect different perspectives around an event/article/photo.

· Examine & understand all perspectives.

· State and maintain a focus (purpose) when responding to a given question.

· Use specific details and references to text to support focus.

· Include sufficient details or facts for appropriate depth of information.

Lesson Overview: 

This lesson will include the hook activity, an introduction to understanding the term “perspective”, and it will help students understand that we see things from different points of view.  We will start with a very concrete activity that focuses on “visual perspective”.  The students will complete one of two activities to get at the idea that looking at things from a different point of view changes how we see things, or how we perceive them.  The lessons that follow will move students from concrete ways of looking at perspective to more abstract ways.

Description & Sequence: 

1. Activity Choice #1

Have the students use a digital camera and go out onto the school grounds to take picture(s) of random objects.  The objective is not to take a complete picture of the object, but rather to look at it from an angle people are not used to looking at it from.  Students may choose to zoom in and only take an image of a small piece or section of the object.  Each student should be able to take photographs of 2-3 different images.

The students will then view all of their images and chose the one image that is their favorite, or possibly the most difficult to identify. They will then post their one image onto the class wiki for people to view.  People will be able to post comments or guesses as to what the object may be. Later in the lesson we will be able to post the correct identity of the object on the wiki for people to see.




 -Or-

Activity choice #2

Students will choose an object that they would like to draw.  Students may choose to use paper with any medium (pencil, pastels, crayon, paint), or a drawing program on the computer.  The students will be instructed to include an illustration of how they view their object from at least three different angles.  Students will be reminded that, just like in writing, their illustrations should include as much detail as possible.  
The students will then use the document camera to save an image of their illustrations. They will then post that image on the class wiki for people to view and post comments or questions about their illustrations.

2.  After students have had the opportunity to complete the activity the students will respond to this prompt:  What is perspective?   We will give the students a choice as to how they respond: either using an audio recording of their response, a written (typed) response, a Dragon Dictation response, or a quick response using Go-Animate.  We will then have a class discussion about what they learned about the experience, and define the word perspective together.

Pre-Assessment:

Students previously took a pre-assessment (writing prompt) to check the students’ ability to organize their writing and support a focus with sufficient details. 

Students were asked to define the word perspective on the pre-assessment administered previously.

Formative Assessment(s): 

Throughout the unit we will ask the students to complete several formative assessments in which we will want them to respond to a focus question and support their response with details.  We will give the students a choice as to how they respond: either using an audio recording of their response, a written (typed) response, a Dragon Dictation response, or a quick response using Go-Animate.  A few times throughout the unit we will ask the students to respond in different ways and at times they will have the opportunity to post their responses on the class wiki.   We will inform the students that we would like them to choose different ways to respond each time, so that they become familiar with several options. 

Students should respond to this formative focus question (step 2 above): 

What is perspective?    


Student responses to this formative assessment will be used to group students in future lessons since many of the following lessons continue to build upon the concept of perspective.

This lesson meets the criteria for Differentiated Instruction by:

Students will be able to choose the activity that best fits their learning style.  Students who may have difficulty with fine motor skills might choose photography or computer over drawing. Students who have difficulty writing a response that is supported with details might choose to respond using Dragon Dictation or an audio file.   Students will all be able to have a choice not only in how they investigate perspective but also how they share their learning and understanding (choice of process and product). 

This lesson meets the criteria for Student-centered Learning by:

· Providing collaboration opportunities (wiki).

· Immersing students in relevant and authentic learning.

· Providing students with choice.

· Linking directly to essential curriculum standards.

This lesson meets the criteria for Inquiry-based Learning by:

· Asking students to make observations.

· Expecting students to make inferences and to draw conclusions.

· Providing students with an open-ended challenge that has multiple responses.

· Allowing students to make connections.
 Materials:

Drawing materials

Camera

I-Pad with Dragon Dictation Application

Resources:

Go-Animate

Vermont Standards & Grade Expectations Addressed:

H & SS3-4:9     Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries, maps, textbooks, photos, and others

· Differentiating among fact, opinion, and interpretation in various events.

Indicators of 21st Century Skills, including Technology:

· Students will collaborate through discussion on the class wiki.

· Students will be engaged in the authentic and relevant lesson.

· Students will observe.

· Focus of the lesson will be posted and understood by the students in the class.

· Formative assessment will be used to plan next steps.

· Students will have choice. 

· Teacher will facilitate the activity.
· Students will use the class wiki to post their products, as well as their response to formative assessment focus question.
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Lesson 2

Lesson Title: Was the Big Bad Wolf Really That Bad?
Name of Corresponding Unit: What Really Happened? - Views of the Past

Creator:  Leslie Read & Stephanie Hurley

Grade level(s): 3/4

Recommended Duration:  4 -5 class periods

Essential Question:  

How do our different perspectives and experiences influence our interpretation/view of an event?

Specific Learning Goals for this lesson:

Students will know:

· One’s world view is affected by background experiences, one’s needs, one’s likes/dislikes, and one’s motivations.

· Terms and examples of multiple perspectives.

· Historians look at the reliability and motivation of the source, as well as the background experience of the source, in order to help them understand the event.

· Reasons are needed to support an idea.

Students will understand:

· A person’s interpretation of the past, present, and future depends on his/her perspective and bias.

· Multiple sources need to be used to understand events.

· Historians take the bias of the source into consideration when they consider its relevance.

Students will be able to:

· Examine & understand all perspectives.

· Use multiple relevant resources to understand the past.

· Collect different perspectives around an event/article/photo.

· Use specific details and references to text to support focus.

Lesson Overview: 


After reading the original version of The Three Little Pigs and The True Story of The Three Little Pigs by Lane Smith, students with examine the differing perspectives from each version of the same event.  Students will gather evidence that supports each character’s perspective and then create a product that recounts the events using both perspectives.  Students will also work collaboratively with students from a different school to examine perspective.
Description & Sequence: 

1. Pre-reading discussion:  How do you think the pigs felt about the wolf in the story of The Three Little Pigs?  How do you think the wolf felt about the pigs?

2. Read the original The Three Little Pigs, to the students. Ask students to listen for details that support how the wolf and the pigs feel about the situation.  

3. Reread The Three Little Pigs and as a class collect details that support how the pigs feel about the situation and collect details that illustrate how the wolf feels about the situation.

4. Read The True Story of The Three Little Pigs by Lane Smith to the students. Ask students to listen for details that support how the wolf and the pigs feel about the situation.  

5. Reread The True Story of The Three Little Pigs in one of the following ways: independently, partner read, or guided reading with teacher (student choice).  Students will collect details that support how the pigs feel about the situation and collect details that illustrate how the wolf feels about the situation using a t-chart. 

6. In small groups of three or four, students will compare the perspectives in the two stories using a Venn diagram.  Then groups will share their ideas with the class to create a class Venn diagram.

7. Students will pretend to be a historian.  Using both perspectives from the stories, students will recount what they believe truly happened that day.  Students can recount the “true events” through one of the following choices: 

i. Write a newspaper article

ii. Create a detailed illustration or comic strip 

iii. “This Just In” digital news recording of the event

8. The projects will be posted on the wiki, where students, parents, and 

       invited school staff will be able to view the projects and post comments.

9. Students will collaborate with students from another elementary school. Students will be matched with a student(s) from the other school based upon the fairytale they are most interested in.  Together they will rewrite their own version of the fairytale through a different character’s perspective.  For example, how would Cinderella's stepsisters tell the story? How would Snow White's stepmother tell the story of what happened to her? 

10. In this collaborative project, students will first meet using Skype or Scopia to brainstorm the beginning, middle, and end of their chosen fairytale. Students will use Inspiration or other webbing software together to organize their brainstorm.

11. Once the brainstorm is complete, students will use Titan Pad to co-write their version of the fairytale from the new perspective.

12. When the written pieces are done students will share the fairytale in an author’s chair setting with the class. The students will share feedback with the authors around how the perspective was different in their version than in the original.

13. The activity in step 7 will be used as a formative assessment to track each 

       student’s ability to utilize multiple perspectives to formulate their own 

       understanding of an event.  Students who demonstrate the need for more 

       practice will follow a similar process in a small group using another 

       fairytale.

Pre-Assessment:  


 Since this is an introductory lesson, the only pre-assessment that will occur will be based on the pre-assessment given at the beginning of the unit.  The students understanding of perspective will move to a more abstract understanding of perspective than the previous lesson, which focused more on the concrete understanding of perspective (visual).

Formative Assessment: 

The activity in step 7 will be used as a formative assessment to track each student’s ability to utilize multiple perspectives to formulate their understanding of an event.  Students who demonstrate the need for more practice will follow a similar process in a small group using another fairytale.

This lesson will allow for differentiation by: 


This lesson will be differentiated through providing choice of product in step 7 to share their understanding.  Students are able to select a fairytale that is interesting and familiar to them.  Students will be able to work in partners for support and mini-lessons are provided for students to clarify understanding of perspective, as identified by the formative assessment.

This lesson meets the criteria for Student-centered Learning by:

· Providing collaboration opportunities.

· Asking students to take on shared responsibility.

· Linking directly to essential curriculum standards.

· Asking students to make choices in the lesson.

· Students are constructing their own understanding.

This lesson meets the criteria for Inquiry-based Learning by:

· Asking students to make observations.

· Expecting students to make inferences about multiple perspectives.

· Providing students with an open-ended project that has multiple responses.

Materials:

Digital recording program

Resources:

The True Story of The Three Little Pigs by Lane Smith

Vermont Standards & Grade Expectations Addressed:

H & SS3-4:9     Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries, maps, textbooks, photos, and others

· Differentiating among fact, opinion, and interpretation in various events.

Indicators of 21st Century Skills, including Technology:

· Students will work collaboratively to share and give feedback using Skype/Scopia and TitanPad

· Students will observe and investigate 

· Students/ groups of students will have some choice 

· Teacher will facilitate the activity
· Students will use the class wiki to post their projects
File Attachments: 
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Lesson 3

Lesson Title: Perspective- In Real Life

Name of Corresponding Unit: What Really Happened? - Views of the Past
Creator: Stephanie Hurley & Leslie Read

Grade level(s): 3 & 4
Recommended Duration: 2-3 class periods

Essential Question: 

How do our different perspectives and experiences influence our interpretation/view of an event?

Specific Learning Goals for this lesson:

Students will know:
· One’s world view is affected by background experiences, one’s needs, one’s likes/dislikes, and one’s motivations.

· Specific survey and interview skills are used to collect information.

· Terms and examples of multiple perspectives. 

· Reasons are needed to support an idea.

· Relevant questions help people focus their research.
Students will understand:


· A person’s interpretation of the past, present, and future depends on 

his/her perspective and bias.


· Statements and opinions need to be supported with evidence.

· Historians ask questions and investigate the past in order to make meaning of 

history.

Students will be able to:


· Collect different perspectives around an event/article/photo.

· Examine & understand all perspectives.

· Look at perspective of a school-based issue.


· State and maintain a focus (purpose) when responding to a given question.

· Use specific details and references to text to support focus.

· Ask relevant questions to conduct inquiry.

Lesson Overview: 

In this lesson students will be able to apply their understanding of perspectives or point of view to a relevant school issue.  Students will think about who they would need to interview in order to get at all perspectives of this school issue, as well as what questions will be appropriate to ask.

Description & Sequence: 

1. We will start this lesson reading a scenario from Cris Tovani's book "I Read it but I Don't Get it". The exercise is called "The House".   After reading, ask the students what they thought of the reading, asking them to take the perspective of different people as they thought about what was read.  Next we will open a new Prezi presentation.  We will demonstrate how to build a Prezi presentation, as we organize details of the different perspectives in the scenario. http://prezi.com/vaftqmlp-l3i/perspective/
2. Read aloud Don’t Laugh at Me, by Steve Seskin and Allen Shamblin.  Discuss the book as a class, focusing on the roles of bullying (bystander, person doing the bullying, and the person being bullied).  Guide the class in the process of generating questions that could be used in order to survey members of the school community, in order to collect concerns of many perspectives around the bullying issue. This should lead into a discussion and brainstorm around other school-wide issues or problems. Teachers should have several issues identified ahead of time in case students struggle with generating ideas.  After the class has generated a list of issues, they should narrow the list down to the best two for the class to work with.

3. Students will be in groups of 3 and will choose which of the two issues most interests them.  They will be interviewing members of the school community and students from another school community, in order to find many different perspectives on the issue.  Although our goal is not to come up with any proposals or solutions to the problem, we do hope to have a better understanding of the perspectives around the issue.

4. Once the groups have decided on their issue they should think about who in the school community they would like to interview.  Students should think about interviewing one person from at least 4 different groups (ex. Student, teacher, administrator, parent, etc.)

5. Once they have decide which administrator, parent, and teacher they want to interview, they have to generate 2-3 questions to ask each of them, in order to get to the heart of the problem, and to collect as many perspectives on the issue as possible.  All students will interview/survey students from another school.  Skype, Scopia, and Survey Monkey will be used to survey the students at another school. Groups will then interview those 4 people, and ask each of them the 2 or 3 questions, being sure to write down or record their responses.

6. An adult will lead a group discussion with one of the two groups to examine the results the students collected around their chosen issue.  The adult will model how to compare data in a line plot, as the students share their survey results.  Once the line plots are created, each group will share with the students from the other group.

Pre-Assessment:


Students will be grouped based upon their understanding of perspective and their ability to ask relevant questions as determined by the unit’s pre-assessment given earlier.

Formative Assessment(s): 

Following this lesson, students will write a response, focusing on the following prompt:  

“What did you learn about the different perspectives around this issue?”

Students who still struggle with the concept addressed in this formative assessment will work with the teacher in small groups to help scaffold and develop their understanding.  Students who have a strong understanding of this concept will start to explore perspective in their literature books in small groups and individually.

This lesson meets the criteria for Differentiated Instruction by:
Students will be working in groups based on abilities determined by the pre-assessment. Students have a choice around which issue they want to investigate.  Students will be able to discuss their ideas in small groups before sharing with the larger class. 

This lesson meets the criteria for Student-centered Learning by:
· Providing collaboration opportunities.

· Immersing students in authentic learning.

· Providing students with choice.

· Asking students to take on shared responsibility.

· Linking directly to essential curriculum standards.

This lesson meets the criteria for Inquiry-based Learning by:
· Asking students to make observations.

· Expecting students to make inferences and to draw conclusions.

· Providing students with an open-ended challenge that has multiple responses.

· Allowing students to make connections.

Materials:

Don’t Laugh at Me,. by Steve Seskin and Allen Shamblin
Resources:

http://prezi.com/vaftqmlp-l3i/perspective/
Vermont Standards & Grade Expectations Addressed:

H&SS3-4:1 Students initiate an inquiry by asking relevant and focusing questions based on what they have seen, what they have read, what they have listened to, and/or what they have 

H&SS 3-4: 4   Students conduct research by locating relevant human resources and describes evidence and records observations 

21st Century Skills including Technology:

· Collaboration Skills in teams

· Critical Thinking Skills as student investigate an issue

· Authentic and relevant content

File Attachments: 
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Lesson 4

Lesson Title: Fact or Opinion-How do you decide?

Name of Corresponding Unit: What Really Happened? - Views of the Past

Creator: Stephanie Hurley & Leslie Read

Grade level(s): 3 & 4

Recommended Duration: 2 class periods

Essential Questions:

1. How do our different perspectives and experiences influence our interpretation/view of an event?

2. How do historians make sense of events?

Specific Learning Goals for this lesson:

Students will know:
· Differences between fact and opinion.

· Evidence is needed to support an idea.

· Expository information is organized with a focus statement and supporting details.

Students will understand:

· A person’s interpretation of the past, present, and future depends on his/her perspective and bias.

· Statements and opinions need to be supported with evidence.

· Informed decisions are made based upon fact.

Students will be able to:

· Identify fact and opinion in resources.

· State and maintain a focus (purpose) when responding to a given question.

· Use specific details and references to text to support focus.

· Include sufficient details or facts for appropriate depth of information.

Lesson Overview: 


Students examine the differences between fact and opinion through whole and small group settings, as well as through station activities.  Students practice their informational/constructed response writing skills around the topic of fact and opinion.  This lesson will build their understanding of fact and opinion so they can apply these skills in the context of historical events in future lessons.

Description & Sequence: 

1. As the students view commercials they will record two facts and two opinions.  After each commercial, students will share the facts and opinions they noticed in the commercials and the group will discuss what they feel are the differences between fact and opinion based upon the list the students generate. This activity will serve as a pre-assessment around the students understanding of fact and opinion.  The first commercial is the Geico commercial with a talking lizard entitled “English Muffins”. http://www.geico.com/about/commercials/
The second commercial is a Flintstone’s Vitamins commercial.

http://www.youtube.com/watch?v=OZF9-oUTvIo&feature=player_detailpage
The final commercial is a Tyson Chicken Nuggets commercial.

http://www.youtube.com/watch?feature=player_detailpage&v=nM8oyrKY_ZE
2. Next students will work in small groups (4 -5).  Each group will be given a word and the group has to write a fact and an opinion using the word in each sentence.  When the group shares their sentences they will need to explain how they know the sentence is a fact or opinion.

3. Then students will work in partners or groups of three.  We will play a game called “Fact or Opinion” which is based upon the game “Truth, Truth, Lie”.  Each pair of students will write three statements on a note card.  One of the three will be an opinion.  The kids will share their statements out loud and the rest of the class will need to identify which is the opinion and why.  This game can also be played where one statement is a fact and the other two statements are opinions.

4. Formative Assessment for class period 1: Exit slip: Given a paragraph of text from their weekly Time for Kid’s magazine, each student will select an opinion from the paragraph and tell how they know it is an opinion.  This formative can also be used as a check in for the writing GEs in this unit.

5. As a homework assignment students are asked to bring in an object for tomorrow.  The object will be used for a fact and opinion activity.

6. Class period 2:  We will begin the period with a fact and opinion rap on Teacher Tube to review the concepts.

http://www.teachertube.com/viewVideo.php?video_id=128401&title=I_Just_Want_the_Facts
7. In groups of 4 or 5 students will use the object they brought in for homework.  If students forget an object they can select one from the classroom.  Each student in the group will present their object and state one opinion and one fact about the object.  The rest of the group will give feedback about the fact and opinion statements to verify that each is accurate and they will tell how they know each is truly a fact or opinion.  The teacher will float around the room and help facilitate discussions as needed. After all the groups are done, a few students can share their objects and statements with the whole class.

8. Next students will attend specific stations below, based upon the formative assessment results from class period 1.

a. Station 1: Students will do a fact and opinion hunt through a current events article.  As they read they will need to identify facts and opinions and tell how they know.  This activity will be teacher guided.

b. Station 2: Students will design a fact and opinion game.  They will need to build a game that requires participants to sort and explain fact and opinions.   The game can be a movement-based game where students physically move to spaces in the room based on fact or opinion. It could also be a short board game, or a game created for the Smartboard using Smart Notebook software.  The time frame is limiting though, so students will need to complete the game during this class period.  Other students will be able to play the games that are created during another literacy time period.

c. Station 3: Students will work with a partner to create a fact and opinion tutorial using the program VideoAnt.  Students will already be familiar with VideoAnt from pervious lessons in literacy and math.  Students will annotate a commercial (teacher selected commercial, already linked to the VideoAnt) to show facts and opinions. Their annotations will explain the characteristics of each fact or opinion so students who view the annotations will understand how the creator differentiated between fact and opinion within the commercial.  The will also be challenged to hypothesize why the commercial uses certain opinions and facts.  What perspective is the commercial trying to show? VideoAnt projects will be linked to our wiki to share with others.

9. Eight fact or opinion statements will be hung around the room on poster paper.  Each student will visit every poster and sign their name under the fact or opinion side of the chart based upon the statement on the poster.  We will then discuss each poster to decide whether each statement is a fact or opinion and why.

10. Formative assessment class period 2: Using two color highlighters student will mark facts (i.e. yellow) and opinions (i.e. blue) within a current events article.

Pre-Assessment:


As the students view commercials they will record two facts and two opinions.  After each commercial, students will share the facts and opinions they noticed in the commercials and the group will discuss the differences. This activity will serve as a pre-assessment around the students understanding of fact and opinion.  

Formative Assessment(s): 

1. Formative Assessment for class period 1: Exit slip: Given a paragraph of text from their weekly Time for Kid’s magazine (at their reading level), each student will select an opinion from the paragraph and tell how they know it is an opinion.  This formative can also be used as a check in for the writing GEs in this unit.

2. Formative assessment class period 2: Using two color highlighters student will mark facts (i.e. yellow) and opinions (i.e. blue) within a current events article.  Students who struggle with fact and opinion will continue to work in a small group around the concept.  

Summative Assessment: None at this time.
How will you Differentiate Instruction for various learners? 


Instruction is differentiated based on the formative assessment results from class period 1. Students will participate in one of three station activities based on their formative assessment results.  Multiple opportunities to work in a group are provided to help students process their understanding with others, as well as individually.  The second formative assessment will help the teacher plan for instruction that can be built into literacy instruction as needed.

Student-centered learning: 

· Providing collaboration opportunities

· Immersing students in authentic learning through the application of fact and opinion in commercials and articles  

· Asking students to take on shared responsibility

· Providing choice in the game station

· Linking directly to essential curriculum standards

· Providing challenge and rigor

· Providing an authentic audience for the VideoAnt projects and games

Inquiry-based learning: 

· Asking students to make observations

· Expecting students to generate their own definition of fact and opinion

Materials:

Commercials – see links in step 1

Time For Kids or a source of current events

Smart Notebook Software

Resources:

VideoAnt

http://ant.umn.edu/
Fact & Opinion Rap

http://www.teachertube.com/viewVideo.php?video_id=128401&title=I_Just_Want_the_Facts
Commercials For Pre-assessment

The first commercial is the Geico commercial with a talking lizard entitled “English Muffins”. http://www.geico.com/about/commercials/
The second commercial is a Flintstone’s Vitamins commercial.

http://www.youtube.com/watch?v=OZF9-oUTvIo&feature=player_detailpage
The final commercial is a Tyson Chicken Nuggets commercial.

http://www.youtube.com/watch?feature=player_detailpage&v=nM8oyrKY_ZE
Vermont Standards & Grade Expectations Addressed:

H & SS3-4:9     Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries, maps, textbooks, photos, and others

· Differentiating among fact, opinion, and interpretation in various events.

W4: 6 In response to literary or informational text students make and support analytical judgments about text by…

   • Stating and maintaining a focus (purpose) when responding to a given question

   • Using specific details and references to text to support focus

W4: 10 In reports, students demonstrate use of a range of elaboration strategies by…

    • Including sufficient details or facts for appropriate depth of information: naming, describing, explaining, comparing, or use of visual images

21st Century Skills including Technology:

· Collaboration skills in teams and on VideoAnt project

· Communication skills in teams and VideoAnt project

· Critical thinking skills as student analyze why the commercial uses certain facts or opinions in the VideoAnt project

· Authentic application of fact and opinion within context of commercials

File Attachments:
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Lesson 5

Lesson Title:  Learning About the Past Through Primary Sources- “Child Labor in Vermont” 

Name of Corresponding Unit: What Really Happened? - Views of the Past

Creator: 

Vermont Historical Society. "Child Labor in Vermont." Vermont History Explorer. http://vermonthistory.org/explorer/activities/230-childlaborinvt.html (accessed July 5, 2011). 
Leslie Read & Stephanie Hurley

Grade level(s): 3/4

Recommended Duration:  1 class period

Essential Question:  

How do historians make sense of events?

Specific Learning Goals for this lesson:

Students will know:

· Examples of multiple documents that can be used for information on the same subject (photographs, primary source documents, interviews, video footage).

· Historians look at the reliability and motivation of the source, as well as the background experience of the source, in order to help them understand the event.

Students will understand:

· Multiple sources need to be used to understand events.

· Historians ask questions and investigate the past in order to make meaning of history.

Students will be able to:

· Use multiple relevant resources to understand and interpret the past.

Lesson Overview: 


Students will see how historians can analyze photographs and records to learn about the past.  Students will look at photographs by Lewis Hine, along with related documents to learn more about child labor in Vermont in the early 1900’s.

Description & Sequence: 

1. The lesson starts with an introduction to Lewis Hines (http://vermonthistory.org/explorer/activities/230-childlaborinvt.html).  Hines documented children at work in the early 1900’s.  In this lesson we will look at photos he took of Vermont children workers from 1909-1916.  With the pictures he sited locations, and sometimes names and ages as well.  

2. Students will make observations about the photos and attached records, and brainstorm things we can learn from them.  Students will divide into small groups and each group will get a photo (link for PDF’s is listed with resources) along with a copy of “Photograph & Caption Analysis Worksheet” (also found in the resource section).

3. Groups of students will look at the photograph carefully and answer the questions on the worksheet.  

4. Groups will project their picture and caption on the Smartboard and report out to the whole class about the picture they interpreted. The class can then have a discussion around what they think about the photos.  Possible discussion prompts include:

“Discuss the types of places the children were working.”

“Do some of the jobs seem more dangerous than others?”

“Do some of the jobs seem more desirable than others?”

“Can there be a different interpretation of the picture?”

5. The class can then choose one photo to explore deeper.  Bring the photo up on the  

      Smartboard and then split the screen with the related census document.  Have each group scan the census record and answer one or two questions on the census analysis worksheet (link for PDF’s is listed with resources).  

6. All groups can then report out and the whole class can continue discussing the census.  Keep the following things in mind as the class discusses the census:

· Depending on when the photo was taken, the census may have been before or after the actual time of the photo.  

· Sometimes the record indicates the child is not working, even though the photo clearly shows they were.  The census could have occurred previous to the child starting the job.  The child also could have possibly only worked part of the year (and gone to school the rest of the year), or the parents might have lied because the child was actually too young to work. 

Pre-Assessment:  

The pre-assessment will be based on the one given to students prior to unit, focusing mainly on observation/analysis skills.
Formative Assessment(s): 

Ask students to respond to one of the following questions on their page of the class wiki:

· “What else do you think we could use to understand the past?”

· “What did the photos and captions tell about child labor in Vermont in the early 1900’s?”
Students’ ability to organize and provide sufficient details in an informational/constructed response will be formatively assessed here.  Students who need additional support will work in small, teacher-guided groups.  This formative assessment will also inform the teacher regarding the level of understanding that students have around using multiple types of documents to understand the past.  
This lesson will allow for differentiation by: 

· Mixed grouping based on pre-assessment info   

This lesson meets the criteria for Student-centered Learning by:

· Providing collaboration opportunities.

· Immersing students in authentic learning.

· Providing students with choice.

· Asking students to take on shared responsibility.

· Linking directly to essential curriculum standards.

· Providing challenge and rigor.

This lesson meets the criteria for Inquiry-based Learning by:

· Asking students to make observations.

· Expecting students to make inferences and to draw conclusions.

Materials:

http://vermonthistory.org/explorer/activities/234-childreninhinephotos.html
http://vermonthistory.org/explorer/images/stories/childlabor/photocaptionworksheet.pdf
http://vermonthistory.org/explorer/images/stories/childlabor/censusworksheet.pdf
Resources:

Vermont Historical Society. "Child Labor Lesson Plans." Vermont History Explorer. http://vermonthistory.org/explorer/component/content/article/64/233-childlaborlessonplans.html (accessed July 5, 2011). 

Vermont Standards & Grade Expectations Addressed:

H & SS3-4:9     Students show understanding of how humans interpret history by identifying and using various sources for reconstructing the past, such as documents, letters, diaries, maps, textbooks, photos, and others.

Indicators of 21st Century Skills, including Technology:

· Students will work together/ collaborate during the lesson.

· Students will be engaged in the authentic lesson.

· Students will observe and investigate. 

· The focus of the lesson will be posted and understood by the students in the class.

· Formative assessment will be used to place students in groups, as well as to plan next steps after the lesson.

· Students/ groups of students will have some choice. 

· The teacher will facilitate the activity.
· Students will use the class wiki to post their response to formative assessment questions.
File Attachments: 

Link to site for PDF’s of pictures with captions and records

http://vermonthistory.org/explorer/activities/234-childreninhinephotos.html
Link to site for PDF’s for photograph analysis worksheet

http://vermonthistory.org/explorer/images/stories/childlabor/photocaptionworksheet.pdf
Link to site for PDF’s for census analysis worksheet

http://vermonthistory.org/explorer/images/stories/childlabor/censusworksheet.pdf
Related Literature :   

Counting on Grace by Elizabeth Winthrop and
Bread and Roses, Too by Katherine Paterson
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Lesson 6

Lesson Title: Perspective Behind Vermont Photographs & Artifacts

Name of Corresponding Unit: What Really Happened? - Views of the Past

Creators: 

Vermont Historical Society. "Photographs." Vermont History Explorer. http://vermonthistory.org/explorer/component/content/article/12/151-photographs.html (accessed July 5, 2011). 

Vermont Historical Society. "Things." Vermont History Explorer. http://vermonthistory.org/explorer/component/content/article/13/25-things.html (accessed July 5, 2011).

Leslie Read & Stephanie Hurley

Grade level(s):3 & 4

Recommended Duration: 3 class periods

Essential Questions:

1. How do our different perspectives and experiences influence our interpretation/view of an event?

2. How do historians make sense of events?

Specific Learning Goals for this lesson:

Students will know:

· Examples of multiple documents that can be used for information on the same subject (photographs, primary source documents, interviews, video footage).

· One’s worldview is affected by background experiences, one’s needs, one’s likes/dislikes, and one’s motivations.

· Historians look at the reliability and motivation of the source, as well as the background experience of the source, in order to help them understand the event.

Students will understand:

· Multiple sources need to be used to understand events.

· A person’s interpretation of the past, present, and future depends on his/her perspective and bias.

Students will be able to:

· Use multiple relevant resources to understand and interpret the past. 

· Collect different perspectives around an event/article/photo.

· Examine & understand all perspectives.

· Look at perspective of a school-based issue.

Lesson Overview: 

This lesson with help students see that historians utilize multiple sources to reconstruct the past, such as photographs and artifacts.  Student will also learn that historians have to look at things from the past with a careful eye because of the creator’s perspective and bias.  This lesson asks students to examine historical Vermont photographs/artifacts and analyze the perspective of the creator.  Students work in small groups to discuss what the photograph/artifact depicts and what the creator was trying to show his/her audience.  Students will also discuss what the photograph or artifact tells us about the past.  

Description & Sequence:

1. Begin with a Think-Pair-Share discussion around “What can we learn from photographs and artifacts from the past?

2. CILC- Video Conference: Pieces of the Past: Introduction to Primary Sources

 http://www.cilc.org/search/content-provider-program.aspx?id=2375
In this program students will learn the difference between primary and secondary sources. Offered by the Ohio Historical Society, a museum curator provides real life examples of primary sources. The students will visit with curators of the museum, and look at their archives, collections facility and sites to learn more about primary sources (newspapers, photographs, scrapbooks), collections items (historic Civil War battle flags) and sites (prehistoric earthworks and artifacts).
3. Students will work in small groups (2-3) to look at a Vermont historical photo from the following link http://vermonthistory.org/explorer/component/content/article/12/151-photographs.html  

4. Students will examine the photo and respond to the picture exploration prompts (See PDF below).

5. As groups finish, they will partner with another group to share their responses to questions 7 – 9. 

6. As a whole class, display one of the pictures on the Smartboard, and discuss the following questions (Questions 7-9 above):

a. Why was this picture created?

b. Do you think this picture shows something that really happened or something that the creator of the picture imagined? Why?

c. What role did the creator of the picture play in how the picture looks? What perspective(s) was he or she trying to show?

7. In partners, students will select an artifact that is interesting to them from the following website:

http://vermonthistory.org/explorer/component/content/article/13/25-things.html
The partners will then make observations and inferences about the artifact using the “Artifact Exploration Questions”.

8. Next they will partner with another group that had the same artifact.  They will discuss response questions 5 -10 together.  Students will note any different perspectives their group had around these questions. 

9. Following the partner discussions, as a class we will process how the different groups interpreted the artifacts.  Student groups will share out regarding the similarities and differences between their two groups’ perspectives on the artifact.  The teacher will help the students connect their examples of perspective to the importance of using multiple sources to construct the past and of considering perspective when looking at historical evidence.

10. Students will connect to the classroom wiki page and respond independently to this prompt:  What do historians need to think about as they look at historical photographs and artifacts?  Students who are hesitant writers will have the option to use Dragon Dictation on the iPad or they can have typing assistance while they generate their ideas orally.  Following each students individual response, he/she will read several other student responses and comment on the responses within the wiki.

Pre-Assessment: 

Pre-assessment will be based upon the earlier pre-assessment and the first activity in this lesson: “Begin with a Think-Pair-Share discussion around “What can we learn from photographs and artifacts from the past?”.

Formative Assessment(s): 


Step 9 of the lesson plan above will serve as our formative assessment for this component of the unit.  The information from this formative assessment will be used to group students in future lessons.

Summative Assessment: none at this point
How will you Differentiate Instruction for various learners? 


Differentiation will occur when students respond to the photograph questions and artifact questions.   The group can share responsibilities and allow for students’ various learning styles through the incorporation of discussion, written, and drawn responses.  Students will also select photos and artifacts of interest to them. When students respond on the wiki, Dragon Dictation software on the iPad will be available for students who need it.  Students will also be flexibly grouped based upon their prior knowledge demonstrated during the pre-assessment.

Student-centered learning: 

This lesson meets the criteria for Student-centered Learning by:

· Providing collaboration opportunities.

· Immersing students in authentic learning.

· Providing students with choice.

· Asking students to take on shared responsibility.

· Linking directly to essential curriculum standards.

· Providing challenge and rigor.

· Students are constructing their own understanding.

Inquiry-based learning: 

This lesson meets the criteria for Inquiry-based Learning by:

· Asking students to make observations.

· Expecting students to make inferences and to draw conclusions.

· Providing students with an open-ended challenge that has multiple responses.

· Allowing students to make connections.

Materials:

See attached files below for photograph and artifact response questions.

Wiki Page

Resources:

Photograph resources

http://vermonthistory.org/explorer/component/content/article/12/151-photographs.html  

Artifact resources

http://vermonthistory.org/explorer/component/content/article/13/25-things.html
Vermont Standards & Grade Expectations Addressed:

H&SS 3-4: 4   Students conduct research by…

· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.
· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases (e.g., taking notes while interviewing the principal).
· Citing sources.
H & SS3-4:9     Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries,  maps, textbooks, photos, and others

· Differentiating among fact, opinion, and interpretation in various events.

21st Century Skills including Technology:

· Collaboration Skills in teams

· Communication Skills on wiki 

· Critical Thinking Skills as student analyze the photos and artifacts on the web

File Attachments:

Photograph Analysis Questions

http://vermonthistory.org/explorer/images/stories/worksheets/pictureexploration.pdf
Artifact Exploration Questions

http://vermonthistory.org/explorer/images/stories/worksheets/artifactexploration.pdf
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Lesson 7

Lesson Title: “Stories from a Photograph”

Name of Corresponding Unit: What Really Happened? - Views of the Past

Creator: 

Vermont Historical Society. "Stories from a Photograph." Vermont History Explorer. http://vermonthistory.org/explorer/activities/249-storiesfromaphoto.html (accessed July 5, 2011). 

Leslie Read & Stephanie Hurley

Grade level(s): 3 & 4

Recommended Duration: 2 class periods

Essential Question:

How do our different perspectives and experiences influence our interpretation/view of an event?

Specific Learning Goals for this lesson:

Students will know:

· Examples of multiple documents that can be used for information on the same subject (photographs, primary source documents, interviews, and video footage).

· One’s worldview is affected by background experiences, one’s needs, one’s likes/dislikes, and one’s motivations.

· Terms and examples of multiple perspectives.

· Historians look at the reliability and motivation of the source, as well as the background experience of the source, in order to help them understand the event.

· Reasons are needed to support an idea.

· Relevant questions help people focus their research.

Students will understand:

· A person’s interpretation of the past, present, and future depends on his/her perspective and bias.

· Statements and opinions need to be supported with evidence.

· Historians ask questions and investigate the past in order to make meaning of history.

Students will be able to:

· Use multiple relevant resources to understand and interpret the past.

· Collect different perspectives around an event/article/photo.

· Examine & understand all perspectives.

· Use specific details and references to text to support focus.

· Ask relevant questions to conduct inquiry.

Lesson Overview: 

Historians use photographs as a source to define history.  Students will see that photographs are just a snapshot in time.  Historians have to consider the context in which the photograph was taken.  Students will work in teams to analyze a historical Vermont photo using guiding questions, as well as some of their own questions.  Students will be asked to consider the “story” around the photograph.

Description & Sequence: 

1. Using an interesting current event photo, students will individually record questions they have about what was happening when the picture was taken. These questions will be used to group the students the next day for the rest of the lesson based upon their prior ability to generate relevant focusing questions for inquiry. (This pre-assessment should occur prior to the day of the lesson.)

2. In groups of 3, the students will examine a picture of First Lady Grace Coolidge holding her pet raccoon Rebecca in the 1920s. As they look at the photograph they will record their thinking around 3 question prompts (found on the PDF cited in the file section of this lesson and listed below). 
· What clues in the photograph will help you imagine the story of what happened that day?

· What questions do you have about what was happening when this picture was taken?

· What's your story about what happened before and after this photograph was taken?

The URL below links to the photograph.
http://vermonthistory.org/explorer/activities/249-storiesfromaphoto.html
3. Next each student within the group will share their group’s learning with the rest of the class through a jig-saw in one of three ways. One student will share out about question 1, another student about question 2, and the third student about question 3 (based upon pre-assessments). 

· Group 1 will share the clues their groups each found (First question).  They will then look for commonalities and post their common clues on the wiki. They will also share how these clues helped their group create a story about the photo. The students will post regarding which clues were most helpful and which clues were not helpful at all.

· Group 2 (Question 2) will share the questions their groups each generated using Titan Pad on their netbooks. They will post their questions in real time.  Next all members in group 2 will look for common questions among the questions posted, along with other interesting questions.  Once this listed is generated, one group member will post the common questions on the wiki.  

· Finally, group 3 (Question 3) will post their group’s story on a wiki page and then read the other groups’ stories and comment on how the perspective in the story was similar or different from their own group’s story.

4. In partners, all students will be given time to read the stories, questions, and clues posted on the wiki by other groups.  They will be asked to make 2 posts on any of the three wiki sections responding to the questions above.

5. Formative Assessment- Students will individually look at a photo of a car stuck in the mud on the East Proctor Road in 1913. Each student will respond to this prompt: What questions do you have about what was happening when this picture was taken? This will serve as a formative assessment around their ability to ask relevant and focusing questions.
6. Wiki Reflection- Students will connect to the classroom wiki page and respond independently to this prompt:  Is it important for historians to consider what happens before and after a photograph’s snapshot in time? Why or why not?

Pre-Assessment:

Pre-assessment will be based upon the earlier pre-assessment and the first activity in this lesson.

Formative Assessment(s): 

Students will individually looks at a photo of a car stuck in the mud on the East Proctor Road in 1913. Each student will respond to this prompt: What questions do you have about what was happening when this picture was taken? This will serve as a formative assessment around their ability to ask relevant and focusing questions. Students who need additional support with asking relevant questions will receive small group, teacher-guided instruction.
Summative Assessment: Not at this time
How will you Differentiate Instruction for various learners? 


Students will be flexibly grouped based upon their prior knowledge demonstrated during the pre-assessment.  The three levels of group sharing and analysis are differentiated so that students can examine similarities and differences in perspective, but at a level that is appropriate based on their current understanding. The product each group produces is differentiated as well.
This lesson meets the criteria for Student-centered Learning by:

· Providing collaboration opportunities.

· Immersing students in authentic learning.

· Asking students to take on shared responsibility.

· Linking directly to essential curriculum standards.

· Providing challenge and rigor.

· Authentic audience through responsibility to specific group members.

This lesson meets the criteria for Inquiry-based Learning by:

· Asking students to make observations.

· Expecting students to make inferences about the “story” surrounding a photograph.

· Providing students with an open-ended challenge that has multiple responses.

· Allowing students to ask relevant questions.

Materials:

See attached files below for response questions PDF.

Wiki Page

Titan Pad

Resources:

Photograph and questions link

http://vermonthistory.org/explorer/activities/249-storiesfromaphoto.html
“Stories from a Photograph” PDF

http://vermonthistory.org/explorer/images/stories/worksheets/storiesfromaphoto.pdf
Titan Pad

http://titanpad.com/
Vermont Standards & Grade Expectations Addressed:

H&SS3-4:1 Students initiate an inquiry by…

· Asking relevant and focusing questions based on what they have seen, what they have read, what they have listened to, and/or what they have researched

H & SS3-4:9 Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries,  maps, textbooks, photos, and others

· Differentiating among fact, opinion, and interpretation in various events.

21st Century Skills including Technology:

· Collaboration Skills in teams on the wiki and on Titan Pad.

· Communication Skills in teams on the wiki and on Titan Pad.

· Critical Thinking Skills as student analyze the photos on the web.

File Attachments:

“Stories from a Photograph” PDF

http://vermonthistory.org/explorer/images/stories/worksheets/storiesfromaphoto.pdf
Creating 21st Century Classrooms:

Connecting the Dots IV

Lesson 8

Lesson Title: “Who Is The Real Ethan Allen?”

Name of Corresponding Unit: What Really Happened? - Views of the Past

Creator:

 Vermont Historical Society. "Who is the real Ethan Allen?" Vermont History Explorer. http://vermonthistory.org/explorer/activities/61-whoisrealethanallen.html (accessed July 5, 2011). 

Leslie Read & Stephanie Hurley

Grade level(s): 3 & 4

Recommended Duration: 5 class periods

Essential Questions:

1. How do our different perspectives and experiences influence our interpretation/view of an event?

2. How do historians make sense of events?

Specific Learning Goals for this lesson: 

Students will know:

· Examples of multiple documents that can be used for information on the same subject (photographs, primary source documents, interviews, and video footage).

· Terms and examples of multiple perspectives. 

· Historians look at the reliability and motivation of the source, as well as the background experience of the source, in order to help them understand the event.

· One’s world view is affected by background experiences, one’s needs, one’s likes/dislikes, and one’s motivations.

· Specific survey and interview skills are used to collect information.

· Specific organizational and note-taking tools for data/information collection.

· Informed decisions are made based upon fact.

· Reasons are needed to support an idea.

· Expository information is organized with a focus statement and supporting details.

· Relevant questions help people focus their research.

Students will understand:

· Multiple sources need to be used to understand events.

· A person’s interpretation of the past, present, and future depends on his/her perspective and bias.

· Statements and opinions need to be supported with evidence.

· Historians ask questions and investigate the past in order to make meaning of history.

· Historians take the bias of the source into consideration when they consider its relevance.

Students will be able to:

· Use multiple relevant resources to understand and interpret the past. 

· Collect different perspectives around an event/article/photo.

· Examine & understand all perspectives.

· State and maintain a focus (purpose) when responding to a given question.

· Use specific details and references to text to support focus.

· Include sufficient details or facts for appropriate depth of information.

· Use t-charts, Venn diagrams, webs, and other tools to organize the information they collect from source.

· Ask relevant questions to conduct inquiry.

· Create informed opinions based on fact.

Lesson Overview: 


The main focus of this lesson is to help students discover the inquiry process.  In this lesson, students will examine various artists’ drawings and sculptures of Ethan Allen.  Since there was no actually painting or sculpture done of him while he was alive, students are asked to use multiple representations to understand what Ethan Allen was like.  Students will also examine the perspective each painting and sculpture takes based on the creator’s interpretation or biases related to Ethan Allen.  Students will then generate inquiry questions and create a survey to gather more information about Ethan Allen’s life.   The students will survey people online and in-person to collect data.  They will learn how to organize their data and then draw conclusions from their findings.  Finally students will work with informational writing structures to organize and present their view of Ethan Allen and create an animation to illustrate the various perspectives surrounding Allen.

Description & Sequence:

1. Share a short Go-Animate skit showing the students several different perspectives of how people perceive Ethan Allen (based on the 6 photographs found on the website in step 2).  This tool will be used again at the culmination of this lesson.

2. As a class, examine the 6 photographs/sculptures, found on this site: http://vermonthistory.org/explorer/activities/61-whoisrealethanallen.html
As you look at each piece of artwork, have each table discuss together what perspective or side of Ethan Allen the creator is portraying.  After each table has had time to discuss the piece of art, come together as a class and share the perspective being portrayed.  Continue this process through each of the 6 pieces of artwork.

3. Each table will brainstorm questions they would like to know about Ethan Allen in order to better understand who he was.  

4. Each group will then share their questions with the class.  The class with determine questions that are similar and create a class list of possible questions.

5. An interviewing and survey expert (possibly a local reporter) will visit the classroom. During his/her visit, he/she will share with the class how to ask meaningful and focused interview questions.  The class list of questions will be used with the expert to narrow the field to only purposeful and relevant interview/survey questions.  The expert will also demonstrate interview techniques with the students. During this time the students will work with a partner to conduct a practice interview.  Students will apply these interview skills as they collect information around Ethan Allen and during their summative assessment project.

6. Following the expert’s visit, the students will work in small groups to create an online survey using Survey Monkey and an interview record sheet.  A third group will create a brief description of what they already know about Ethan Allen and what they are hoping to accomplish during their data collection.  This description will accompany the data collection tools.

7. With teacher guidance the class will generate a list of criteria for who would be a good person to interview about Ethan Allen.  The class will then brainstorm a list of people that could be surveyed or interviewed, relevant to their topic.

8. The students will make a schedule, with teacher guidance, about which person each partnership will interview.   Students will also send out the survey link and description via email to those being surveyed instead of interviewed in person.

9. Once all of the data has been collected, small groups will brainstorm how the class could organize the data (charts, webs, note cards, outlines, etc.)  Once the list is created, a brief model of each strategy will be provided by a student (if no students are aware of that strategy then the teacher can model it). 

10. The class will work together with the teacher, to organize the data that was collected in the online survey.  This will serve as a data organization model to students.

11. In small groups, (two partner groups working together) students will select one strategy and organize the data they collected from their interviews.  

12. As a class we will synthesize our data around perspectives of who Ethan Allen was on our class wiki.

13. Wiki reflection – Individually students will respond to the following prompt:  How can historians use many different peoples’ perspectives to describe one person?

14. As a class we will review the first element of informational writing (constructed response) - a restatement/focus statement.  Each small group (3-4) of students will create their own restatement for our initial inquiry question: “Who do you think Ethan Allen was?” 

15. The groups will then share their restatements with the whole class and the class will select one to use as a model.  Each step of constructed response will be demonstrated whole class and students will write their own in their small group.

16. Next each group would select one supporting detail from our wiki list of Ethan Allen data, to contribute to our class informational response.  The teacher will guide the students in using the details to support the focus statement.  Each group will need to explain why their detail supports the focus statement.  Groups that are able can select multiple details. The teacher will also guide the students in adding transition words to organize their details.  

17. Finally, each group would draft a conclusion statement to wrap up the informational response.  Each conclusion statement will be shared with the group and feedback will be given by the students.

18. In partners, the students will show at least 3 perspectives people had of Ethan Allen, based on our research findings.  Students will be able to use Go-Animate or a hand-drawn comic strip to illustrate 3 or more perspectives of Ethan Allen.  Their comic or animation must show support for each perspective through the use of data.  This project will be used as a formative assessment to gauge students’ understanding of perspective and their ability to use using specific details and references to support their focus.

Pre-Assessment: 


Pre-assessment will be based on the initial pre-assessment at beginning of unit.  All elements of the pre-assessment, as well as formative assessments that have occurred throughout the unit will be considered.

Formative Assessment(s): 

In partners, the students will show at least 3 perspectives people had of Ethan Allen, based on our research findings.  Students will be able to use Go-Animate or a hand-drawn comic strip to illustrate 3 or more perspectives of Ethan Allen.  Their comic or animation must show support for each perspective through the use of data.  This project will be used as a formative assessment to gauge students’ understanding of perspective and their ability to use specific details and references to support their focus.  The data from this formative assessment will be used to group the students for the next lesson.

Summative Assessment: None at this point.
How will you Differentiate Instruction for various learners?


Students will work in both self-selected groups based on interest and teacher-created groups based on student need.  Choice is built in so students can select a modality that best matches their learning style.  Scaffolding is built in to the lesson to support students at various writing levels, as well as group discussions to encourage students thinking and talking about their writing before they are asked to write.  Students are able to move from the level they are currently at through large group discussions, partner work, and small group activities.  The ongoing wiki reflections from this and pervious lessons allow students to track their individual progress toward the essential questions and enduring understanding.  Students will collect data in partners so they can utilize each other’s strengths in interviewing as they conduct their first interview rather than doing it alone.

This lesson meets the criteria for Student-centered Learning by:
· Providing collaboration opportunities.

· Immersing students in authentic learning.

· Asking students to take on shared responsibility.

· Linking directly to essential curriculum standards.

· Providing challenge and rigor.

· Providing opportunities for students to learn in an experiential way.

· Asking students to make choices throughout the lesson.

· Allowing students to generate questions that are relevant to them.

· Students are constructing their own understanding.

This lesson meets the criteria for Inquiry-based Learning by:

· Asking students to make observations.

· Expecting students to make inferences about a person surrounding multiple perspectives.

· Providing students with an open-ended challenge that has multiple responses.

· Requesting students to ask relevant questions.

Materials:

Wiki page

Go Animate Initial Skit

Go Animate Class Account

Resources:

Ethan Allen Art Work Site

http://vermonthistory.org/explorer/activities/61-whoisrealethanallen.html
Survey Monkey 

http://www.surveymonkey.com/
Go Animate

http://goanimate.com/
Expert-Local Reporter/Newscaster

Vermont Standards & Grade Expectations Addressed:

H&SS3-4:1 Students initiate an inquiry by…

· Asking relevant and focusing questions based on what they have seen, what they have read, what they have listened to, and/or what they have researched
H&SS 3-4: 4   Students conduct research by…

· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.
· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases (e.g., taking notes while interviewing the principal).
· Citing sources.
H & SS3-4:9     Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries,  maps, textbooks, photos, and others

· Differentiating among fact, opinion, and interpretation in various events.

W4: 6 In response to literary or informational text students make and support analytical judgments about text by…

   • Stating and maintaining a focus (purpose) when responding to a given question

   • Using specific details and references to text to support focus

W4: 10 In reports, students demonstrate use of a range of elaboration strategies by…

    • Including sufficient details or facts for appropriate depth of information: naming, describing, explaining, comparing, or use of visual images

21st Century Skills including Technology:

· Collaboration Skills in teams, with Expert, on wiki, and in group settings.

· Communication Skills in teams, with Expert, on wiki, and in group settings.

· Critical Thinking Skills as student analyze the various perspectives shown in artwork on the web.

· Relevant and authentic inquiry process occurs using technology tools to collect data.

File Attachments: 

Creating 21st Century Classrooms:

Connecting the Dots IV

Lesson 9

Lesson Title:  There are Two Sides to Every Story!

Name of Corresponding Unit:  What Really Happened? - Views of the Past

Creator:  
Vermont Historical Society. "The Last Catamount in Vermont." Vermont History Explorer. http://vermonthistory.org/explorer/animalsfarmwild/52-thelastcatamountinvt.html (accessed July 6, 2011)

Leslie Read & Stephanie Hurley 

Grade level(s):  3/4

Recommended Duration: 2-3 class periods

Essential Question:

How do our different perspectives and experiences influence our interpretation/view of an event?

How do historians make sense of events?

Specific Learning Goals for this lesson:

Students will know:

· Examples of multiple documents that can be used for information on the same 

subject (photographs, primary source documents, interviews, video footage).

· Differences between fact and opinion
.

· One’s worldview is affected by background experiences, one’s needs, one’s likes/dislikes, and one’s motivations.

· Informed decisions are made based upon fact.

· Historians look at the reliability and motivation of the source, as well as the background experience of the source, in order to help them understand the event.

· Reasons are needed to support an idea.

· Expository information is organized with a focus statement and supporting details.

· Strategies for evaluating the reliability of their source.

· Terms and examples of multiple perspectives. 
Students will understand:

· Multiple sources need to be used to understand events.


· A person’s interpretation of the past, present, and future depends on his/her perspective and bias.


· Statements and opinions need to be supported with evidence.

· Historians ask questions and investigate the past in order to make meaning of history.

· Informed decisions are made based upon fact.

· Historians take the bias of the source into consideration when they consider its relevance.
Students will be able to:

· Use multiple relevant resources to understand and interpret the past.
· Identify fact and opinion in resources
.

· Collect different perspectives around an event/article/photo.

· Examine & understand all perspectives.

· State and maintain a focus (purpose) when responding to a given question.

· Use specific details and references to text to support focus.

· Include sufficient details or facts for appropriate depth of information.

· Students will create informed opinions based on fact.

Lesson Overview: 

Students will have the opportunity to look at how interpretations of events in the past can look very different, depending on the perspective of the source. Students will see that when considering the validity of a primary source, you must take bias and perspective into consideration. The focus question for this lesson is: “How does looking at an event from more than one perspective help you understand it better?”

Description & Sequence: 

1.  This lesson will be kicked off with a Discovery Streaming 

segment demonstrating an example of two differing perspectives around the same 

topic.  This clip gives information about P.T. Barnum, a famous circus master. It 

compares two author's points of view about Barnum, and students can analyze 

two very different points of view.
Discovery Streaming.  Discovering Language Arts: Grades 03-05:Nonfiction

Point of View (4min43sec)
http://www.discoveryeducation.com/?CFID=12301235&CFTOKEN=41906685
2.  The Whole Truth http://vermonthistory.org/explorer/animalsfarmwild/163-thewholetruth.html
This activity takes a look at two primary sources (a letter, and a newspaper article), with different accounts of a hunt for a catamount in 1881.   It will lead us into discussions as to whether or not we should always trust primary sources?   Students will read both stories and then answer the questions comparing and contrasting the two accounts in the chart.  Story 1 is a letter by C. Dana who wrote the account with permission from Alexander Crowell, the man who hunted the catamount.  Story 2 is a newspaper account by James Cadwell, an article from The Standard.  Once the students have had an opportunity to fill out the chart completely for both stories, the class will report out on them and fill out the Venn diagram together on the Smartboard.
3.  


[image: image1.png]



In the Vermont History Museum, the label next to the catamount says:

"He was shot by Alexander Crowell, using the gun that is in the case." 

After thinking about the label posted on the catamount in the Vermont History Museum, groups of students will discuss one of the following questions and share their thoughts to the whole class:

 1.   What parts of the story does this leave out?  
2.  Should Alexander Crowell get all the credit for shooting the catamount?  
3.  How would you rewrite the label posted on the catamount in the museum so that it more accurately tells the story of what happened on the hunt that day?
4. The class will read the information: The Last Catamount in Vermont http://vermonthistory.org/explorer/animalsfarmwild/52-thelastcatamountinvt.html
James Cadwell said, "we felt that we were a brave crowd or a foolish one; you must judge for yourselves which."

· Do you think hunting the catamount was brave or foolish? Why?
· What would you do if you saw a catamount in the woods?

Students will think about all that they have learned about this catamount hunt.  Now we ask all students to join a debate, and decide how they would answer the questions above.  At this point we will ask other experts (Vt. Fish and Wildlife expert) and other adults (teachers, administrators, etc.) to join our debate as well.  Opinions will be posted on our class wiki.

Pre-Assessment:
Work from the Ethan Allen activities as well as the pre-assessment prior to the unit will help determine student needs for these activities.

Formative Assessment: 

Students will write a response to the focus question following the lesson:

 “How does looking at an event from more than one perspective help you understand it better?”

This formative assessment will be used to check the students’ ability to organize and provide sufficient relevant details in an informational/constructed response.  Students who need additional support will receive small group instruction with the teacher. Teachers will continue to monitor student understanding of multiple perspectives and will provide additional support if needed.

This lesson will Differentiate Instruction for various learners by:
· Students will have the choice between silent reading independently, partner reading, or joining an adult for a guided reading of the two stories in this lesson.  Students will choose based on their reading level and ability to understanding difficult text.  

· Students will be able to discuss the questions in groups of students with mixed abilities.

This lesson meets the criteria for student-centered Learning by:
· Providing collaboration opportunities.

· Immersing students in authentic learning.

· Providing students with choice.

· Asking students to take on shared responsibility.

· Linking directly to essential curriculum standards.

· Providing challenge and rigor.

This lesson meets the criteria for Inquiry-based Learning by:
· Asking students to make observations.

· Expecting students to make inferences and to draw conclusions.

· Providing students with an open-ended challenge that has multiple responses.
· Allowing students to make connections.
Materials:

Resources:

Vermont Historical Society. "The Last Catamount in Vermont." Vermont History Explorer. http://vermonthistory.org/explorer/animalsfarmwild/52-thelastcatamountinvt.html
Discovery Streaming.  Discovering Language Arts: Grades 03-05:Nonfiction

Point of View (4min43sec)

http://player.discoveryeducation.com/index.cfm?guidAssetId=90440c10-22a9-43ab-9f8b-1d6e49053b9e
Vermont Historical Society. "The Whole Truth?." Vermont History Explorer. http://vermonthistory.org/explorer/animalsfarmwild/163-thewholetruth.html
(accessed July 6, 2011). 

Vermont Standards & Grade Expectations Addressed:

H & SS3-4:9     Students show understanding of how humans interpret history by 

· identifying and using various sources for reconstructing the past, such as documents, letters, diaries, maps, textbooks, photos, and others

21st Century Skills including Technology:
· Students will collaborate and post opinions to debate questions on class wiki.

· Collaboration Skills in teams. 

· Communication Skills in the debate.

· Critical Thinking Skills as student analyze the event in order to construct their own viewpoint.

· Authentic audience through the wiki.

File Attachments: 

Story 1 is a letter by C. Dana and Alexander Crowell
http://vermonthistory.org/explorer/images/stories/worksheets/pantherhuntletter.pdf
Story 2 is A newspaper account by James Cadwell
http://vermonthistory.org/explorer/images/stories/worksheets/standardpantherexcerpt.pdf
Story Questions: Compare and Contrast chart and Venn diagram

http://vermonthistory.org/explorer/images/stories/worksheets/wholetruthquestions.pdf
Vermont Historical Society. "The Last Catamount in Vermont." Vermont History Explorer. http://vermonthistory.org/explorer/animalsfarmwild/52-thelastcatamountinvt.html (accessed July 7, 2011). 

Creating 21st Century Classrooms:

Connecting the Dots IV

Lesson 10

Lesson Title: It’s All About Perspective!
Name of Corresponding Unit: What Really Happened? - Views of the Past

Creator:

Vermont Historical Society. "Reading William French's Gravestone." Vermont History Explorer. http://vermonthistory.org/explorer/activities/116-readingwilliamfrenchsgravestone.html (accessed July 6, 2011). 

Vermont Historical Society. "The Westminster Massacre." Vermont History Explorer. http://vermonthistory.org/explorer/becomingastatemenu/76-westminstermassacre.html (accessed July 6, 2011).

Vermont Historical Society. "The Battle for Vermont." Vermont History Explorer. http://vermonthistory.org/explorer/activities/229-battleforvt.html (accessed July 6, 2011). 

Stephanie Hurley & Leslie Read

Grade level(s): 3 & 4

Recommended Duration: 2 class periods

Essential Questions:

1. How do our different perspectives and experiences influence our interpretation/view of an event?

2. How do historians make sense of events?

Specific Learning Goals for this lesson:

Students will know:

· Examples of multiple documents that can be used for information on the same subject (photographs, primary source documents, interviews, and video footage).

· Differences between fact and opinion.

· Terms and examples of multiple perspectives. 

· Informed decisions are made based upon fact.

· Historians look at the reliability and motivation of the source, as well as the background experience of the source, in order to help them understand the event.

· Reasons are needed to support an idea.

· Expository information is organized with a focus statement and supporting details.

· Strategies for evaluating the reliability of their source.

Students will understand:

· Multiple sources need to be used to understand events.

· A person’s interpretation of the past, present, and future depends on his/her perspective and bias.

· Statements and opinions need to be supported with evidence.

· Historians ask questions and investigate the past in order to make meaning of history.

· Historians take the bias of the source into consideration when they consider its relevance.

Students will be able to:

· Use multiple relevant resources to understand and interpret the past. 

· Identify fact and opinion in resources.

· Collect different perspectives around an event/article/photo.

· Examine & understand all perspectives.

· State and maintain a focus (purpose) when responding to a given question.

· Use specific details and references to text to support focus.

· Include sufficient details or facts for appropriate depth of information.

Lesson Overview: 


In this lesson students will examine perspectives surrounding the Westminster Massacre.  Students will work in small groups to create interview skits illustrating the perspective of someone involved with the Westminster Massacre.  Students’ writing development and understanding of perspective will be assessed formatively at the end of this lesson.

Description & Sequence: 

1. Students were formatively assessed in the previous lesson around their understanding of “How does looking at an event from more than one perspective help you understand it better?” This formative assessment will serve at the pre-assessment for this lesson.  Students will be grouped based upon their formative assessment results.

2. As a class we will look at the Westminster Massacre and discuss the facts of the event using this website:

http://vermonthistory.org/explorer/becomingastatemenu/76-westminstermassacre.html
3. Next students in small groups will discuss- “Why the event was described as a “massacre” which usually means a terrible killing of many people, when only 2 people died?”  This activity illustrates how vocabulary usage speaks to bias. Stress with the students that vocabulary sets the tone.  Groups will then report out and we will focus our discussion on the perspective people were trying to paint about the event.

4. As a class, students will look at William French’s gravestone and collect data together about the Westminster Massacre based on this primary source.  The guiding questions on the side of the website serve as a good discussion tool. http://vermonthistory.org/explorer/activities/116-readingwilliamfrenchsgravestone.html
5. Students will then split into groups of 3 or 4, based upon their formative assessment from the last lesson.   Groups will be predetermined so that each group will contain students at various levels of understanding.  Each group will create an interview dialogue script that takes on one of two points of view.  The group will pretend to be a news reporter. They will create a script of an interview that would take place around the Westminster Massacre to illustrate some of the various perspectives around the event.  Students can either interview the sheriff around his point of view or they can interview William French’s family to demonstrate their point of view.  The interview skit will need to clearly demonstrate the perspective of the interviewee around the Westminster Massacre and students will need to build evidence into the responses that are given in their skit.  This project will be assessed formatively for GE H & SS3-4:9 and GE W4:10 . The perspective skits will be shared with the class and students will have the opportunity to give feedback on how the person’s perspective was shown in the skit.  The skits will also be videotaped and posted on our password protected wiki with parental permission.  Students and parents who are members of our wiki will also be able to give feedback around perspective.

6. Using the video segment, “Knowing The Facts”, (4:48 minutes) from the Discovery Education website, students will review the process of writing an informational response/constructed response.  Following the video segment the teacher will review with the students the major elements of informational responses/constructed responses.  Be sure to focus on a clear focus statement and sufficient, relevant supporting details.

7. Formative assessment: Students will use the “Battle For Vermont” Photo found at the following website: http://vermonthistory.org/explorer/activities/229-battleforvt.html.  The class will have a brief discussion around what the illustration shows, and what the two sides in the “Battle for Vermont” are.  Then students will write an informational response/constructed response around the following statement:  Describe the hikers’ and hunters’ perspective, as well as the skiers’ and snowboarders’ perspective about how Vermont’s land should be best used.

Pre-Assessment:

Students were formatively assessed in the previous lesson around their understanding of “How does looking at an event from more than one perspective help you understand it better?” This formative assessment will serve at the pre-assessment for this lesson.  Students will be grouped based upon their formative assessment results. 

Formative Assessment(s): 

1. Formative assessment: Students will use the “Battle For Vermont” Photo found at the following website: http://vermonthistory.org/explorer/activities/229-battleforvt.html.  The class will have a brief discussion around what the illustration shows, and what the two sides in the “Battle for Vermont” are.  Then students will write an informational response/constructed response around the following statement: Describe the hikers and hunters’ perspective, as well as the skiers and snowboarders’ perspective about how Vermont’s land should be best used.  This formative assessment will be used to check the students’ ability to organize and provide sufficient relevant details in an informational/constructed response.  Students who need additional support will receive small group instruction with the teacher.  Small instruction will be provided for students who don’t have a clear understanding of perspective prior to the beginning of the summative assessment.

Summative Assessment: None at this time.
How will you Differentiate Instruction for various learners? 

This lesson is differentiated through the use of formative assessment.  Students will be grouped for the interview skit activity based on their understanding so that each group has students at all levels of understanding.  Students also have the opportunity to work in a group to help students process their understanding with others.  Class discussions also occur to scaffold students’ understanding before they work independently.

This lesson meets the criteria for student-centered Learning by:
· Providing collaboration opportunities.

· Immersing students in authentic learning.

· Asking students to take on shared responsibility.

· Linking directly to essential curriculum standards.

· Providing challenge and rigor.

· Asking students to make choices in the lesson.

· Allowing students to generate questions that are relevant and of interest to them.

· Students are constructing their own understanding.

· Providing an authentic audience.

This lesson meets the criteria for Inquiry-based Learning by:
· Asking students to make observations about a historical photo.

· Expecting students to draw conclusions about multiple perspectives.

· Providing students with an open-ended challenge that has multiple responses.

· Requesting students to ask relevant questions for the interview.

Materials:

Wiki site

Battle For Vermont Photo

Westminster Massacre site

Discovery Education Account

Resources:

Battle For Vermont Site

http://vermonthistory.org/explorer/activities/229-battleforvt.html
Westminster Massacre Sites

http://vermonthistory.org/explorer/activities/116-readingwilliamfrenchsgravestone.html
http://vermonthistory.org/explorer/becomingastatemenu/76-westminstermassacre.html
Discovery Education Site

http://streaming.discoveryeducation.com/
Vermont Standards & Grade Expectations Addressed:

W4: 6 In response to literary or informational text students make and support analytical judgments about text by…

   • Stating and maintaining a focus (purpose) when responding to a given question

   • Using specific details and references to text to support focus

W4: 10 In reports, students demonstrate use of a range of elaboration strategies by…

    • Including sufficient details or facts for appropriate depth of information: naming, describing, explaining, comparing, or use of visual images

H & SS3-4:9     Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries,  maps, textbooks, photos, and others

· Differentiating among fact, opinion, and interpretation in various events.

21st Century Skills including Technology:

· Collaboration Skills in teams

· Communication Skills in teams and on wiki

· Critical Thinking Skills as student analyze the various perspectives shown in photo on the web

· Creative response to a challenge that is digitally recorded and an authentic audience for feedback using the wiki

File Attachments: 

Creating 21st Century Classrooms IV:

Connecting the Dots
Assessment 

Assessment Title: Becoming a Historian

Name of Corresponding Unit: What Really Happened? - Views of the Past

Content Area(s): Social Studies, Writing

Creator: Stephanie Hurley & Leslie Read

Grade level(s):  3 & 4

Recommended Duration: 8 – 10 class periods

Vermont Standards & Grade Expectations Addressed:

H&SS3-4:1 Students initiate an inquiry by…

· Asking relevant and focusing questions based on what they have seen, what they have read, what they have listened to, and/or what they have researched (e.g., Why was the soda machine taken out of the school? Why is the number of family farms in Vermont growing smaller?).
H&SS 3-4: 4   Students conduct research by…

· Referring to and following a plan for an inquiry.

· Locating relevant materials such as print, electronic, and human resources.
· Describing evidence and recording observations using notecards, videotape, tape recorders, journals, or databases (e.g., taking notes while interviewing the principal).
· Citing sources.
H & SS3-4:9     Students show understanding of how humans interpret history by…

· Identifying and using various sources for reconstructing the past, such as documents, letters, diaries, maps, textbooks, photos, and others

· Differentiating among fact, opinion, and interpretation in various events.

W4: 6 In response to literary or informational text students make and support analytical judgments about text by…

   • Stating and maintaining a focus (purpose) when responding to a given question

   • Using specific details and references to text to support focus

W4: 10 In reports, students demonstrate use of a range of elaboration strategies by…

    • Including sufficient details or facts for appropriate depth of information: naming, describing, explaining, comparing, or use of visual images

Assessment Overview: 

Students will complete an inquiry-based assessment, which will incorporate all that we have learned throughout the unit.  This relevant assessment will take place over two weeks, and will require much collaboration and student initiative.
Description: 

In groups of three, students will become historians and be asked to examine a historical event in our community.  Students will select a school, community, or state issue/event that has already occurred.  The groups will be created based upon interest.  Throughout the unit, the teacher will work with the students to become familiar with current events in our community through newspaper read-alouds.  

Students will gather perspectives around their selected issue using the inquiry process.  The students will determine appropriate sources and generate interview/survey questions.  They will also identify any experts (with adult assistance) that may be able to assist them throughout the information gathering process.  Time will be given for students to interview others, talk with their “expert”, and collect survey data.

After they gather and analyze their information, students will examine all perspectives around their issue/event. Students will create a multi-media presentation to share the perspective/biases around their selected issue/event. Students will have a choice of presentation tools, including, but not limited to: Prezi, PhotoStory, Go-Animate, creating a movie, and a newspaper article.  The students will play a role in deciding which audience would be most appropriate.  This audience may include experts utilized earlier in the process. Students will select their audience at the beginning of the project.

Students will complete part of the project in groups and part of the project individually.  The template/graphic organizer component of the assessment will be done individually.  Students will interview an expert in small groups and they will create their presentation in groups as well.

 Individually, within the larger presentation, each student will need to identify the perspective they relate to the most and give reasons why they relate to this particular perspective more than others through a written response.   

Differentiated Instruction: 

The assessment will be differentiated by product and content.  Students will select the product modality as well as the topic based on interest (content).   Differentiating the assessment by giving students choice will increase student engagement.

This assessment meets the criteria for Student-centered Learning by:
· Providing collaboration opportunities.

· Immersing students in authentic learning.

· Providing students with choice.

· Asking students to take on shared responsibility.

· Linking directly to essential curriculum standards.

· Providing challenge and rigor.
This lesson meets the criteria for Inquiry-based Learning by:
· Asking students to make observations.

· Expecting students to make inferences and to draw conclusions.

· Providing students with an open-ended challenge that has multiple responses.

· Allowing students to make connections.
Resources: 

Prezi

PhotoStory

Go-Animate

Milton Independent

Burlington Free Press

Various experts: TBD

Assessment template for students (follows this lesson)

Materials/Links: 

Scoring Rubric
	Criteria
	1
	2
	3
	4

	H & SS3-4:9     Students show understanding of how humans interpret history
	* Project did not identify and perspectives of the event/issue
	* Project shows some perspectives of the event/issue, but not all perspectives are present
	 *Project shows multiple perspectives of the event/issue
	* Met level 3 and made a relevant prediction of future events based on analysis of all perspectives

	H&SS 3-4: 4   Students conduct research
	0 or 1 of the bullets are present:

· Identifies and uses various relevant sources for understanding the past, such as print, electronic, and human resources

· Describes/records evidence/information using tools such as: notecards, videotape, tape recorders, journals, webs. etc.

· Cites sources appropriately


	2 of the 3 bullets are present:

· Identifies and uses various relevant sources for understanding the past, such as print, electronic, and human resources

· Describes/records evidence/information using tools such as: notecards, videotape, tape recorders, journals, webs. etc.

· Cites sources appropriately


	All 3 bullets are present:

· Identifies and uses various relevant sources for understanding the past, such as print, electronic, and human resources

· Describes/records evidence/information using tools such as: notecards, videotape, tape recorders, journals, webs. etc.

· Cites sources appropriately


	

	H&SS3-4:1 Students initiate an inquiry
	· Student needed significant assistance to ask relevant and focusing questions based on what they have seen, read, or researched

	· Student needed some assistance to ask relevant and focusing questions based on what they have seen, read, or researched

	· Student independently asks relevant and focusing questions based on what they have seen, read, or researched

	

	W3-4:6, W3-4:10 students make and support analytical judgments using  elaboration 
	Significant assistance was needed during the individual component of the project in order for it to contain a clear focus and use sufficient details to support the focus statement.
	Some assistance was needed during the individual component of the project in order for it to contain a clear focus and use sufficient details to support the focus statement.
	· Individual component of the project contains a clear focus and uses sufficient details to support the focus statement.
	


Ongoing Assessment Rubric

	Criteria
	1
	2
	3

	W4:6, W4:10  

 In response to literary or informational text students make and support analytical judgments and use a range of elaboration strategies
	Significant assistance was needed for the student’s writing to contain a clear focus and use sufficient details to support the focus statement.
	Some assistance was needed for the student’s writing to contain a clear focus and to have sufficient details to support the focus statement.
	Independently:

• States and maintains a focus (purpose) when responding to a given question

• Uses specific details and references to text that all support focus



	H & SS3-4:9     Students show understanding of how humans interpret history
	Determines fact from opinion with significant support
	Determines fact from opinion with some support
	Independently determines fact from opinion


Additional Literacy Content Suggestions:

· Point of View

· Character

· Reader

· Author’s Message

· Questioning

· Fact/Opinion

· Constructed Response

· Detailed Illustrations of Story Elements or Concepts

· Organizational Tools Applied in Literacy

· Venn Diagrams

· Webs

· Tables

· Making Inferences

· Provide Opportunities for Reading Informational Text

What are the Perspectives Surrounding the Issue?
Name:_____________________________________

Names of group members:_________________________________________________

Explanation of Issue or Event:_____________________________________________

________________________________________________________________________________________________
Audience:_______________________________________________________________

Sources:

Source #1:  _____________________________

Source #2:  _____________________________

Source #3:  _____________________________

Ideas for an expert to interview:____________________________________________

(One expert will be agreed upon and utilized by all partners.)

Survey or Interview Questions:  (Be sure to generate questions that will gather the reasons/ evidence behind their perspective.) 

1.______________________________________________________________________

________________________________________________________________________

2.______________________________________________________________________

________________________________________________________________________

3.______________________________________________________________________

________________________________________________________________________

4.______________________________________________________________________

________________________________________________________________________

Data Organization Plan:________________________________________

(Examples: T-chart, Venn diagram, web, notecards, bulleted list, etc.)

Presentation Type (agreed upon with group members):_________________

(Possible presentations: Prezi, Photostory, Go-Animate, Movie, Newspaper Article)
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